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ABSTRACT 
 

This study determined the Junior High School English teachers' use of humor as a teaching strategy in the 
classroom. The subjects of the study were the 31 English teachers and 318 Grade 10 students of Batangas 
National High School. It also sought to find out if there is a significant difference between English teachers’ 
use of humor in the classroom and students’ perception on the advantages and disadvantages of humor 
in the English classroom. The descriptive method of the study was utilized by the researchers with self-
administered questionnaires which served as the primary data gathering instrument. Frequency, 
percentage, weighted mean, and Analysis of Variance (ANOVA) were the statistical tests used to achieve 
the objectives of the study. The results have shown that there is a significant difference in the English 
teachers’ use of humor in the classroom when grouped according to years of teaching experience and 
educational attainment. Additionally, there is a significant difference in the students’ perception on the 
advantages of humor in the classroom when students are grouped according to their sex and academic 
performance. There is no significant difference in the students’ perception on the disadvantages of humor 
in the classroom when they are grouped according to their sex. However, there is a significant difference 
when students are grouped according to their academic performance. 
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INTRODUCTION 
 

Humor is a response that is characterized 
by positive emotions of amusement, the 
consideration that something is funny, and the 
tendency to laugh. It is often related to comedy and 
jokes since these two evoke laughter. Yet, all jokes 
are comedy, and all comedy is humor, but not all 
humor is comedy and certainly not all jokes. 
Anything that causes the body to relax, people to 
breathe a little, causes a smile, or brings happiness 
is humor. Laughter helps ease tension (Woo, 
2010). It increases confidence (Martin, 2010) and 
enhances mental functioning (Lefcourt, 2012). 

 
 
 
Moreover, humor in the classroom and 

educational setting is not a new concept as 
teachers continue to find ways for better 
communication and help the students in the 
learning process. If incorporated in teaching, it may 
employ positive effects on student learning. It could 
help teachers reduce students’ stress, anxiety, and 
tension. It could also facilitate student attention, 
motivation, and comprehension and makes the 
topic more interesting thus, improves student 
learning. It is valuable to learning, but it may be 
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also difficult to understand how humor influences 
learning. 

Humor in the classroom, if misused, can be 
more devastating than the advantages that could 
be gain by both the teacher and the students.    One 
of the biggest dangers of using humor in the 
classroom is that it may happen spontaneously and 
that the current limit of any teachers may not 
realize that their humor may bring offense to a 
member of the class.  

Ağҫam (2017) reminded that when humor 
is used irrelevantly to the subject matter, it may 
cause loss of valuable class time and poor class 
management. He also suggested that teachers 
should never joke about a student’s name because 
of the potential damage to the student’s self-
esteem; teachers should recognize when humor is 
inappropriate. Teachers should not simply tell 
jokes in class but should keep their humor relevant 
to the instruction since this reduces class time. 

    
OBJECTIVES OF THE STUDY 

 
This study was conducted to find out if 

Junior High School English teachers' use of humor 
as a teaching strategy in the classroom is 
advantageous to the students. Specifically, it 
sought to: 
 

1. Identify the instances wherein English 
teachers use humor inside the classroom. 

2. Ascertain the advantages and 
disadvantages of teachers using humor in 
the English classroom as perceived by 
students in terms of: Psychological Effects; 
Social Effects; and Instructional Effects. 

3. Determine if there is any significant 
difference in the instances wherein English 
teachers’ use of humor in the classroom 
when grouped according to years of 
teaching experience and educational 
attainment. 

 
METHODOLOGY 
 

The researchers used the descriptive 
method to assess the profile of the teacher-
respondents such as years of teaching experience 

and educational attainment as well as the 
profile of the student- respondents such as sex and 
final grade in English (Grade 9) which helped them 
determining the advantages and disadvantages of 
using humor in the classroom. This method of 
research is known to be the most applicable for this 
study for the purpose of presenting the data 
gathered in the observations and surveys 
conducted that are concerned with the advantages 
and disadvantages of using humor in the 
classroom as described by the responses of the 
subjects under this study. 

This study used two groups of respondents. 
The main subjects of the study were the Junior 
High School English teachers and Grade 10 
students of Batangas National High School which 
is the largest junior high school in Batangas City.  
The respondents consisted of a total population of 
31 English teachers and a sample population of 
318 Grade 10 students. The teachers were asked 
about the instances wherein they use humor in the 
classroom. On the other hand, the students were 
asked about their perceptions on the teachers’ use 
of humor during their English class. 

The primary instrument that the 
researchers used in this study was self-
administered questionnaires. There were two sets 
of questionnaires used in the study to collect the 
respondents’ profiles and other relevant data to 
bring about the desirable results. The 
questionnaires were both a 4-point Likert scale 
survey questionnaire that was helpful in gathering 
the necessary data from the teachers and 
students. 

First, the questionnaire for the teachers is 
composed of two (2) parts. Part I includes the 
personal and basic information of the teacher-
respondents while part II contains the instances of 
teachers’ use of humor in the English classroom. 
Second, the questionnaire for the students has 
three (3) parts. Part I states the personal and basic 
information of the student-respondents. Part II 
contains the possible advantages of humor for the 
students while part III contains the possible 
disadvantages of humor for the students.  Both 
Part I and II of the questionnaires for the students 
has three sub-categories: psychological, social, 
and instructional.   
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The researchers visited various libraries to 

obtain and gather data and information from books, 
magazines, journals, and theses to support the 
study. The researchers had visited various schools 
and libraries such as Westmead International 
School, De La Salle University- Manila, Colegio ng 
Lungsod ng Batangas, and Capitol Provincial 
Library in Batangas City. 

The questionnaires were constructed by 
the researchers and had it checked by their adviser 
and was validated by four different experts in the 
field of English education. The researchers then 
revised the instruments incorporating the given 
comments and suggestions of the validators and of 
their adviser. 

In obtaining and gathering the necessary 
data, the researchers constructed a letter 
addressed to Dr. Donato G. Bueno, the Division 
Superintendent of Batangas City, requesting for 
the list of junior high schools in Batangas City. 
Through the data obtained, it was concluded that 
the largest junior high school in Batangas City is 
Batangas National High School. The researchers 
had also sought permission from his office to 
conduct a survey in the said school. 

The request letter, as well as the survey 
questionnaires, was submitted to the principal of 
Batangas National High School and to the head of 
the English department. Upon the approval of the 
request, the researchers distributed the survey 
questionnaires to the English teachers and Grade 
10 students with the assistance of the department 
head. 

After the survey was conducted, the 
answers of the respondents were tabulated and 
interpreted. The results of the findings were used 
to formulate conclusions and recommendations. 
 
 RESULTS AND DISCUSSION 
 
1. Instances of the English Teachers’ Use of 

Humor in the Classroom 
 

Results of the conducted survey for the 
study revealed that English teachers often use 
humor in the classroom as attested by the acquired 
area mean of 3.10. The instances where the 
English teachers mostly used humor in the 

classroom is to relieve tension in the learning 
environment and to increase student performance 
and participation in class. On the other hand, 
teachers least likely use humor to review a lesson 
in a funny way. 

The result of the conducted survey for 
teachers is supported by the study of Hismanoğlu 
et al. (2016) which pointed out that teachers 
perceive the use of humor as important and has 
positive effects in the EFL classroom. Students 
also indicated a high level of agreement on the 
positive role of humor in classroom teaching. 

Additionally, according to Jener (2014), 
humor arouses curiosity, maintains attention, 
develops critical thinking, develop communication 
skills, eliminates boredom and enhances 
socialization. 

 
2.  Advantages and Disadvantages of English 

Teachers’ Use of Humor in the Classroom as 
Perceived by Grade 10 Students  

 
In this study, the perceived advantages and 

disadvantages of English teachers’ use of humor in 
the classroom were categorized into three such as 
psychological effects, social effects and 
instructional effects.  

 
2.1. Advantages of English Teachers’ Use of 

Humor in the Classroom in terms 
Psychological Effects 

 
Table 1 highlights that the student-

respondents agreed to the advantages of English 
teachers’ use of humor in the classroom in terms 
of its psychological effects. From the table, it can 
be seen that the 3rd item (I feel energized and 
motivated to attend class of teacher who has a 
sense of humor.) has the highest weighted mean 
of 3.56 with verbal interpretation of Strongly Agree. 
Meanwhile, item number 4 (My fear and academic 
stress towards English is reduced when the 
teacher uses humor.) has the lowest weighted 
mean of 3.28 with verbal interpretation of Agree. 

Based on the result, students are more 
energized and are more motivated to attend the 
class if their teacher uses some humor in teaching. 
Their academic stress is reduced and they become 
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more attentive listeners and class participants. 
Humor in the classroom helped the students 
become more at ease and less tensed making 
them more willing to engage in the teaching-
learning process. 
 
Table 1 
Advantages of English Teachers’ Use of Humor in the 
Classroom in terms of Psychological Effects as 
Perceived by Grade 10 Students 

Psychological Effects WM VI 

1. I become more engaged in the topics 
when my teacher uses humor. 

2. I feel less tensed and less anxious 
during classroom discussions when my 
teacher uses funny examples 

3. I feel energized and motivated to attend 
class of teacher who has a sense of 
humor 

4. My fear and academic stress towards 
English is reduced when the teacher 
uses humor. 

5. I become attentive during discussions 
when my teacher employs different 
types of humor such as riddles, puns, 
comic strips, memes, and funny videos 

3.43 
 
 

3.46 
 
 

3.56 
 
 
 

3.28 
 
 

3.50 
 

A 
 
 

A 
 
 

SA 
 
 

A 
 
 
 

SA 

Area Mean 3.45 A 

 
According to Kelley (2015), humor reduces 

stress in the classroom, increases creativity, 
reduces negative talk, creates more memorable 
lessons, leads to more work being completed, and 
leads to fewer discipline problems. Moreover, 
humor motivates and relaxes learners, reduces 
stress, anxiety, and tension, creates a friendly 
classroom environment and, makes language 
learning more entertaining and interesting 
(Ziyaeemehr et al., 2011). 
 
2.2. Advantages of English Teachers’ Use of 

Humor in the Classroom in terms Social 
Effects 

     
The area mean of the advantages of the 

teachers’ use humor in the classroom is 3.35 and 
this shows that the student-respondents agreed 
with the advantages of their English teachers’ use 
of humor in the classroom in terms of its social 
effects. Item number 1 (I think the class feels 
livelier whenever my teacher uses humor.) has the 

highest weighted mean of 3.37 with verbal 
interpretation of Agree.   

 
Table 2  
Advantages of English Teachers’ Use of Humor in the 
Classroom in terms of Social Effects as Perceived by 
Grade   10 Students 

 
 

According to Lujan and Di Carlo (2016), 
humor is a magical pill that reduces tension and 
works as a treatment for boredom. Socially, humor 
creates strong bonds between peers as well as 
with the teacher, enhances students’ cultural 
knowledge, and enhances interpersonal 
interaction (Ziyaeemehr et al., 2011). 
 
 
2.3. Advantages of English Teachers’ Use of 

Humor in the Classroom in terms 
Instructional Effects 

     
The table above illustrates that the 

advantages of the use of humor inside the 
classroom as perceived by the student-
respondents have an area mean of 3.37. The 
students agreed that humor when used during the 
class can help them have longer attention span 
and remember the lessons better. 

 

Social Effects WM VI 

1.  I think that the class feels livelier 
whenever my teacher injects 
humor. 

2.  I feel that I can easily approach 
my teacher because of humor 
used in the classroom. 

3.  I can easily establish bond or 
relationship with my teacher 
and others because of the 
humor injected in class. 

4.  I develop socialization skills 
among and between my 
classmates because of the 
non-threatening classroom 
context provided by my 
teacher. 

5.  I learn to appreciate difficult 
classroom situations because 
of the humor used by my 
teacher. 

3.37 
 

3.32 
 
 

3.36 
 
 
 

3.32 
 
 
 
 

3.36 

A 
 

A 
 
 

A 
 
 
 

A 
 
 
 
 

A 
 
 

Area Mean 3.35 A 
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Table 3 
Advantages of English Teachers’ Use of Humor in the 
Classroom in terms of Instructional Effects as Perceived by 
Grade 10 Students 

 
Further, it can be noted that item 1 (My 

attention span is longer when teacher uses funny 
examples during our discussion) has the highest 
weighted mean of 3.49. On the other hand, item 3 
(I easily remember lessons when humor is 
interjected during classroom discussions) has the 
lowest weighted mean of 3.29 and with verbal 
interpretation of Agree.   

Based on the Instructional Humor 
Processing Theory (IHPT), there is a positive 
correlation between the use of humor related to 
instructional content and the student learning. 
Furthermore, humor develops comprehension and 
learning of the second language, enhances the 
retention of the learning materials, and increases 
student performance (Ziyaeemehr et al., 2011). 

Overall, the perceptions of the student-
respondents on the advantages of their teachers’ 
use of humor inside the classroom in terms of its 
psychological, social, and instructional effects are 
as follow. The student-respondents strongly 
agreed that they feel energized and motivated to 
attend the class of a teacher who has a sense of 
humor as well as they become attentive during 
discussions when the teacher employs different 
types of humor such as riddles, puns, comic strips, 
memes, and funny videos.  The student-

respondents perceived that humor when used 
as a teaching strategy in the English classroom can 
actually help them with their intrapersonal, 
interpersonal, and learning.   
 
3. Disadvantages of English Teachers’ Use of 

Humor in the Classroom as Perceived by 
Grade 10 Students  

 
The following tables illustrate the 

disadvantages of English teachers’ use of humor in 
the classroom as perceived by Grade 10 students. 
 
3.1. Disadvantages of English Teachers’ Use of 

Humor in the Classroom in terms of 
Psychological Effects 

 
Table 4  
Disadvantages of English Teachers’ Use of Humor in the 
Classroom in terms of Psychological Effects as Perceived by 
Grade 10 Students 

Psychological Effects WM VI 

1. I find teacher’s humor as sarcastic and 
offensive remark to students’ answers 

2. I feel discouraged to participate in class 
when my teacher makes fun of our answers 

3. It feels awkward when my teacher tries hard 
to use humor in the delivery of lessons. 

4. I feel uncomfortable when complex and 
sensitive lessons are taught with humor 

5. I feel demotivated when it seems that my 
teacher’s humor is rehearsed and 
unnecessary 

2.62 
 
2.51 
 
2.41 
 
2.47 

 
 

2.48 

A 
 
A 
 
D 
 
D 
 
 

D 

Area Mean 2.50 D 

 
Table 4 presents the disadvantages of 

humor as perceived by the student-respondents 
with an area mean of 2.50 and verbal interpretation 
of “disagree”. Item 3 (It feels awkward when my 
teacher tries hard to use humor in the delivery of 
the lesson.) ranked first with a weighted mean of 
2.41 with the verbal interpretation of “disagree”, 
followed by items 4 and 5 with weighted means of 
2.47 and 2.48 consecutively. However, items 1 and 
2 with weighted means of 2.62 and 2.51 both have 
verbal interpretations of “agree”. It can be inferred 
that students find teachers’ humor as sarcastic and 
offensive remark to students’ answers and that 
they are discouraged to participate in class when 
their teacher makes fun of their answers. 

Instructional Effects WM VI 

1. My attention span is longer 
when teacher uses funny 
examples during our 
discussion 

2. I understand a complex lesson 
in English when my teacher 
uses humor in explanation 

3. I easily remember lessons 
when humor is interjected 
during classroom discussions 

4. I develop critical thinking skills 
through funny yet meaningful 
conversations and dialogue 

5. I become more expressive of 
my thoughts and ideas through 
humorous encouragement of 
my teacher 

3.49 
 
 

3.35 
 
 

3.29 
 
 

3.40 
 
 

3.31 

A 
 
 

A 
 
 

A 
 
 

A 
 
 

A 

Area Mean 3.37 A 
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Poirier et al. (2014) examined that a wrong 

approach in delivering humor can hurt students 
deeply and sometimes humor loosens group 
cohesion and causes isolation. 
 
3.2. Disadvantages of English Teachers’ Use of 

Humor in the Classroom in terms of Social 
Effects 

 
Table 5  
Disadvantages of English Teachers’ Use of Humor in the 
Classroom in terms of Social Effects as Perceived by Grade 
10 Students 

Social Effects WM V.I. 

1. I feel disturbed when my teacher 
uses old jokes from the students 
cannot relate to 

2. I feel embarrassed and upset when 
my teacher gives humorous 
comment about people, religion, and 
preferences 

3. I am displeased when my teacher 
picks on particular student as 
laughing stock (object of ridicule) 

4. I feel bad when my teacher’s humor 
includes disturbingly violent or 
sexual content 

5. I become irritated when my teacher 
uses slang or the young generation’s 
lingo as part of humor 

2.41 
 
 

2.55 
 
 
 
 

2.57 
 
 
 

2.69 
 
 
 

2.39 

D 
 
 

A 
 
 
 
 

A 
 
 
 

A 
 
 
 

D 

Area Mean 2.52 A 

 
 

Table 5 shows the perceptions of the 
student-respondents on the disadvantages of 
using humor in the classroom in terms of its social 
effects. Student-respondents disagree that humor 
makes them feel disturbed when the teacher uses 
humor which they cannot relate to (Item 1) as well 
as they disagree that it is irritating when the teacher 
uses slang or the young generation’s lingo as part 
of humor when they are in class (Item 5). According 
to Wilhelm (2014), humor is a binder in creating the 
emotional relationships between students and 
teachers.  

However, the respondents agreed that 
humor makes them feel embarrassed and upset 
when the teacher gives humorous comment about 
people, religion, and preferences (Item 2). They 
also agree that they are displeased when the 
teacher picks on particular student as laughing 
stock (object of ridicule) (Item 3) and that they feel 

bad when my teacher’s humor includes 
disturbingly violent or sexual content (Item 4). 
According to Lei, Cohen, and Russler (2010), 
teachers must be aware of humor that may hurt 
their students and result in damage of their self-
esteem. Similarly, Poirier et al. (2014) examined 
that a wrong approach in delivering humor can hurt 
students deeply and sometimes humor loosens 
group cohesion and causes isolation. 
 
3.3. Disadvantages of English Teachers’ Use of 

Humor in the Classroom in terms of 
Instructional Effects 

 
Table 6  
Disadvantages of English Teachers’ Use of Humor in the 
Classroom in terms of Instructional Effects as Perceived by 
Grade 10 Students 

Instructional Effects WM VI 

1. I get distracted and lose focus on the 
lesson itself because of the jokes 

2. I feel that I have wasted my time 
listening when my teacher tells a lot of 
jokes unrelated to the lesson 

3. I view my teacher as unprofessional 
because of the jokes made during in 
class discussions 

4. I feel that teacher is just taking much 
of the class time leaving us feeling 
unaccomplished 

5. I think that the teacher looks foolish for 
using humor and references that we 
do not care about 

2.38 
 
 

2.26 
 

 
2.11 

 
 
 

2.20 
 
 

2.21 

D 
 
 

D 
 

 
D 
 
 
 

D 
 
 

D 

Area Mean 2.23 D 

    

Result denotes the disadvantages of humor 
in terms of instructional as perceived by the 
student-respondents. The student-respondents 
disagreed that the use of humor in the English 
classroom by their teachers is disadvantageous. It 
can be inferred that humor helps the student-
respondents have a clearer understanding of a 
difficult lesson and have a more enjoyable 
classroom discussion. 

Moreover, the respondents disagreed that 
their teachers’ use of humor inside the English 
classroom makes them feel awkward, 
uncomfortable or demotivated. They also 
disagreed that it makes them feel disturbed or 
irritated when the teacher uses humor in teaching 
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complex lessons. Additionally, the student-
respondents did not agree that their teachers’ use 
of humor in the English classroom negatively 
affects their learning.  

Students find humorous teachers 
interesting to be with. Humor was also proved to 
play a significant role in building a harmonious 
relationship between teachers and students. It was 
also pointed out that humor sets the mood of the 
students making them ready for the class and it 
helps students to be awake and attentive in class 
(Ashipaoloye, 2013). Also, Henderson’s study 
(2015) revealed that high retention was achieved 
in the lectures with content-related humor and that 
learners experienced more enjoyment. 

    
CONCLUSIONS 
  

Based on the findings of the study, the 
following conclusions are drawn: 
1. It was found out through the results that humor 

in the classroom used by their English teachers 
is advantageous.  

2. There is a significant difference in the instances 
where English teachers use humor in the 
classroom when grouped according to their 
years of teaching experience and educational 
attainment. 

3. When grouped according to their profile, the 
advantages of English teachers’ use of humor 
inside the classroom have no significant 
difference. On the other hand, there is no 
significant difference between the responses of 
the male and female student-respondents when 
it comes to the disadvantages of humor inside 
the classroom. However, there is a significant 
difference on the disadvantages of English 
teachers’ use of humor inside the class when 
the student-respondents are grouped according 
to their final grade in English 9. 

4. This study has proven that Filipinos are 
gregarious in nature. They are able to use their 
sense of humor to lighten up situations, bring in 
a positive or establish bond with one another. 
This was shown on how teachers have thought 
to incorporate and to use humor as a teaching 
strategy in teaching English.  

 

RECOMMENDATIONS 
 

From the findings and conclusions of the 
study, the following recommendations are offered: 
1. Teachers must know how and when it is 

appropriate to use humor in the classroom. 
2. Humor can also be used as a teaching strategy 

in other subject areas. It is recommended that 
teachers of other subjects can also try using 
humor in executing lessons of the subjects they 
teach. 

3. Teachers’ and learners’ humor styles must be 
considered as part of the process of using 
humor in the classroom. By becoming aware of 
their students’ humor styles, teachers can 
develop better insights into how they can take 
advantage of the benefits the use of humor 
provides in the language classroom. 

4. Future researchers need to expand the scope of 
the study to have more reliable resources. This 
can be done by conducting the study in both 
private and public schools. 

 
REFERENCES 
 
Abad, F.A.J. (2017). The effect of teachers’       sense 

of humor on students’ learning.  Journal of 
Social Sciences, Literature and  Languages, 9-
 11. http://www.blueap.org/j/ 
List/4/iss/volume%20220(2017)/issue%2001/2.pdf 

 
Abdullah, S. & Akhter, J. (2015). Uses of humour in an 

english language class. 
https://www.academia.edu/15424314/Uses_of_Hu
mour_in_an_English_Language_Class_by_Shum
aila_Abdullah_and_Javed_Akhter_ 

 
Abraham, R. R. et al (2014). Use of humour in 

classroom teaching: students’ perspective. 
https://pdfs.semanticscholar.org/a0fd/ 
df8731ad56fd20e2219bb1cf763f3fc69b12.pdf 

 
Ağҫam (2017). Investigating instructors’  perceptions 

on the use of humor in higher  education. 
https://oapub.org/edu/index.php/ejes/article/view/4
87/ 1322 

 
Al-Duleimi, A. D. D. & Aziz, R. N.  (2006). Humour 

 as EFL learning- teaching strategy. 
.https://files.eric.ed.gov/fulltext/EJ1099483.pdf 

28 
 

http://www.ioer-imrj.com/
http://www.blueap.org/j/
https://pdfs.semanticscholar.org/a0fd/


 

 

 

P – ISSN 2651 - 7701 | E – ISSN  2651 – 771X |  www.ioer-imrj.com 
 MANLONGAT, M.D., CASTOR, A.D., DE CHAVEZ, R.L., DE CHAVEZ, R.B., EVANGELISTA, A.G.U., PANGANIBAN, 

A.P.M., MALIBIRAN, J.H., VILLANUEVA, M.A.M., Use of Humor as a Teaching Strategy in the Junior High School 
English Classroom, pp.22 - 32 

123 

              IOER INTERNATIONAL MULTIDISCIPLINARY RESEARCH JOURNAL, VOL. 3, NO. 4, DEC., 2021 
                                                                                                                             

                             

Andarab & Mutlu (2018). Using humor in language 
classrooms: greasing the wheels  or putting a 
spanner in the works? A study  on humor 
styles of Turkish EFL Instructors. 
https://ejal.eu/index.php/ejal/article/view/195/93 

 
Ashipaoloye, F. K. (2013). Integrating sense of  humor 

as a teaching strategy among  students of 
LPU-Batangas. 
https://pdfs.semanticscholar.org/9dea/84f17 
c2f643b951c65779a5ebe2b8619c17.pdf 

 
Bilokcuoglu, H. & Debreli, E. (2018). Use of  humour in 

language classes: an effective  ‘filter’ or 
affective filter? https:// files.eric. 
ed.Gov/fulltext/EJ1193190.pdf 

 
Bolkan, S. et al (2018). Humor in the classroom:  the 

effects of integrated humor on student 
 learning. https://www.researchgate.net/ 
publication/322253963_Humor_in_the_classroom
_the_effects_of_integrated_humor_on_student_le
arning 

 
Branfman, J. (2018). The pedagogy of laughter. 

https://ucat.osu.edu/blog/the-pedagogy-of- 
laughter/ 

 
Buskist, W. and Saville, B. (2001). Creating positive 

emotional contexts for enhancing  teaching and 
learning.https://www.socialpsychology.org/rapport.
htm 

Chabeli. (2008). Humor: A pedagogical tool to promote 
learning studied the perceptions  of nursing 
education learners in the use of  humor as 
pedagogy in teaching. 
https://pdfs.semanticscholar.org/e665/c2bf2 
f5282c1 c701f89e67cab85188d7fcaf.pdf 

 
Christman, C. (2018). Instructor humor as a tool  to 

increase student engagement. 
https://Scholarworks.lib.csusb.edu/etd/747/ 

 
Cohen, J. L. et al (2010). Humor on learning in  the 

college classroom: evaluating benefits  and 
drawbacks. https://eric.ed.gov /?id=EJ952139 

 
Enhanced Basic Education Act of 2013. Official  

Gazette. https://www.officialgazette.gov.ph  
/2013/05/15/republic-act-no-10533/ 

 
 

Ersan, Y.  et al (2018). Turkish EFL learners’ 
perceptions on teachers’ using humor in the efl 
classroom.https://www.researchgate.net/publicatio
n/326062780Turkish_EFL_Learners'_Perceptions
_on_Teachers'_Using_Humor_in_the_E
 FL_Classroom 

 
Faiz Abdullah, M. S. et al (2010). Use and non- use  of 

humor in academic ESL  classrooms. English 
Language Teaching, 
4(3),115116.https://files.eric.ed.gov/fulltext/EJ108
0717.pdf 

 
Frymier, A. B. (2007). Assessing student perceptions of 

inappropriate and  appropriate teacher humor. 
https:/files.eric.ed.gov/fulltext/ED499080.pdf 

 
Greengross, Miller, and Martin (2012). Childhood 

experiences of professional comedians:  Peer 
and parent relationships and humor use. 
https://www.degruyter.com/document/ 
doi/10.1515/humor-2012-0026/html 

Gonzalez, G. (2014). Ten ways to sabotage your 
classroom management. 
https://www.middleweb.com /19037/10- ways-
sabotage-classroom-management/ 

Henderson, S. (2015). Laughter and learning: Humor 
boosts retention. Edutopia.  
http://www.edutopia.org/blog/laughter-learning-
humor-boostsretention-sarah- henderson 

 
Hismanoğlu. et al (2016). Turkish EFL learners’ 

perceptions on teachers’ using humor in  the efl 
classroom. https://eric.ed. gov/?id=ED585099 

 
Hismanoğlu. et al (2019). A content analysis on articles 

related to English (L2) pronunciation 
teaching.International Journal of  Languages’ 
Education and Teaching, 6(2), 
https://files.eric.ed.gov/fulltext/EJ1220809.pdf 

 
Hoang, Petraki (2016). Do Asian EFL teachers use 

humor in the classroom? A  case study of 
Vietnamese EFL university 
teachers.https://scholar.google.com.ph/scholar_url
?url=https://www.academia.edu/download/481336
80/PetrakiHoangPhamsystemFINAL.pdf&hl=en&s
a=X&ei=0fmRYf3AEJD2yASPjbXQCQ&scisig=AA
GBfm2Lu7xhq9OWzmz5aBHmUPSINr5l8A&oi=sc
hol arr 

29 
 

http://www.ioer-imrj.com/
https://pdfs.semanticscholar.org/9dea/84f17
https://www.researchgate.net/
https://ucat.osu.edu/blog/the-pedagogy-of-
https://pdfs.semanticscholar.org/e665/c2bf2
https://www.researchgate.net/publication/326062780
https://www.researchgate.net/publication/326062780
about:blank
https://files.eric.ed.gov/fulltext/EJ1220809.pdf


 

 

 

P – ISSN 2651 - 7701 | E – ISSN  2651 – 771X |  www.ioer-imrj.com 
 MANLONGAT, M.D., CASTOR, A.D., DE CHAVEZ, R.L., DE CHAVEZ, R.B., EVANGELISTA, A.G.U., PANGANIBAN, 

A.P.M., MALIBIRAN, J.H., VILLANUEVA, M.A.M., Use of Humor as a Teaching Strategy in the Junior High School 
English Classroom, pp.22 - 32 

124 

              IOER INTERNATIONAL MULTIDISCIPLINARY RESEARCH JOURNAL, VOL. 3, NO. 4, DEC., 2021 
                                                                                                                             

                             

Hone, L. S. et al (2015). Sex differences in preferences 
for humor: A replication, modication, and 
extension.https://journals.sagepub.com/doi/pdf/10.
1177/1474704915 01300110 

 
Jeder, D. (2014). Implications of using humor in the 

classroom.https://cyberleninka.org/article/n/12908
93.pdf 

 
Kelley, P. (2015). top 10 reasons to use humor in the 

classroom.https://freespiritpublishingblog.com/201
5/08/17/ top-10-reasons-to-use-humor-in-
theclassroom/ 

 
Klein, A. & Moriarty, C. (2017). You’re funnier  than 

you think: Using humor in the  classroom. 
https://www.facultyfocus.com/articles/effectiveteac
hinstrategies/usinghumor-classroom/ 

 
Labay. et al (2010). Communications Skills in  English. 

UNLAD Publishing  House. 
 
Lefcourt, H. M. (2012). Humor and life stress:  Antidote 

to adversity.  
https://books.google.com.ph/books?id= 
&printsec=frontcover&source=gbs_ge_summary_r
&cad=0#v=onepage&q&f=false 

Margoob, S. (2017). Effectiveness of humor in english 
language learning:  Bangladeshi  perspective. 
https://files.eric.ed.gov/fulltext/ED5 85099.pdf 

 
Martin, R. A. (2010). Approaches to the sense of humor: 

A historical   review. 
https://www.degruyter.com/document/doi/10.1515/
9783110804607-004/html  

Mickes, L. et al (2011). Who’s funny: gender 
stereotypes, humor production, and memory bias? 
https://link.springer.com/content/pdf/10.37 
58/s13423-011-0161-2.pdf 

Morrison, M. K. (2008). Using humor to maximize 
learning: the links between positive emotions 
 and learning. Lanham, MD: Rowman &  
LittlefieldEducation.https://www.jstage.jst.go.jp/arti
cle/tjem/239/3/239_243/ _pdf/-char/en 

 
Philippine Commission on Women (2014).    

https://www.humanitarianresponse.info/sit 
es/www.humanitarianresponse.info/files/document
s/files/Philippines%20%20Gender%20Factsheet_
201304.pdf 

Poirier et al. (2014). Use of humor to enhance  
learning: bull’s eye or off the mark.  American 
Journal of Pharmaceutical  Education, 78 (2), 1-2. 

Salandanan, G.S. (2002). Teaching Approaches and 
Strategies. Quezon City: Katha    Publishing Co, 
Inc. 

 
Shiyab, S. (2009). Pedagogical effect of humor  on 

teaching. https://www.researchgate.net/ 
publication/239583691_Pedagogical_Effect_of_H
umor_on_Teaching 

 
Stuart Jr, D. (2019). How (and Why) to use humor in the 

classroom. https://davestua rtjr.com/how-and-why-
to-use-humor-in-the-classroom/ 

 
Tosun. et al. (2018). Is an ideal sense of humor  

gendered? A Cross-National Study. 
https://doi.org/10.3389/fpsyg.2018.00199 

 
Wagner & Edurdo (2011). Prosody of humor  in sex 

and the city. https://www.jbe 
platform.com/content/journals/10.1075/pc.19.3.06
uri 

Wanzer, M. B. (2006). An explanation of the  
relationship between instructor humor and  student 
learning: instructional humor  processing 
theory. https://eric.ed.gov/?id=EJ875339 

 
Warren, C & McGraw A. P. (2016).  Differentiating what 

is humorous from what is not. Journal of 
Personality and Social Psychology, 110(3), 
407430. https://doi.org/10.1037/pspi0000041 

 
Woo, J. (2010). Humor therapy: Relieving chronic pain 

and enhancing happiness  for older adults. 
 https://www.hindawi.com/journals/jar/2010/
 343574/  

Yim, J. (2016). Therapeutic benefits of laughter  in 
mental health: A theoretical review. 
https://www.jstage.jst.go.jp/article/tjem/239/3/239_
243 /_pdf/-char/en 

 
Yusob et al (2018). Lecturers’ perceptions of the  

benefits of using humor in the classroom. 
https://pdfs.semanticscholar.org/f969/4c9eb1d291
82eafe76b264b8bd77a2ebdab.pdf?_ga=2.449295
72.1054516005.15760598491963969945.560783
992 

 

30 
 

http://www.ioer-imrj.com/
https://freespiritpublishingblog.com/2015/08/17/top-10-reasons-to-use-humor-in-the-classroom/
https://freespiritpublishingblog.com/2015/08/17/top-10-reasons-to-use-humor-in-the-classroom/
https://books.google.com.ph/books?id=
https://link.springer.com/content/pdf/10.37
https://www.humanitarianresponse.info/sit%20es/www.humanitarianresponse.info/files/documents/files/Philippines
https://www.humanitarianresponse.info/sit%20es/www.humanitarianresponse.info/files/documents/files/Philippines
https://www.humanitarianresponse.info/sit%20es/www.humanitarianresponse.info/files/documents/files/Philippines
https://www.researchgate.net/
https://davestua/
https://www.jbe/
https://eric.ed.gov/?id=EJ875339
https://pdfs.semanticscholar.org/f969/4c9eb1d29182eafe76b264b8bd77a2ebdab.p
https://pdfs.semanticscholar.org/f969/4c9eb1d29182eafe76b264b8bd77a2ebdab.p


 

 

 

P – ISSN 2651 - 7701 | E – ISSN  2651 – 771X |  www.ioer-imrj.com 
 MANLONGAT, M.D., CASTOR, A.D., DE CHAVEZ, R.L., DE CHAVEZ, R.B., EVANGELISTA, A.G.U., PANGANIBAN, 

A.P.M., MALIBIRAN, J.H., VILLANUEVA, M.A.M., Use of Humor as a Teaching Strategy in the Junior High School 
English Classroom, pp.22 - 32 

125 

              IOER INTERNATIONAL MULTIDISCIPLINARY RESEARCH JOURNAL, VOL. 3, NO. 4, DEC., 2021 
                                                                                                                             

                             

Ziyaeemehr et al. (2011). Use and non-use of humor in 
academic esl classrooms. 
https://files.eric.ed.gov/fulltext/EJ1080717. pdf 

AUTHORS’ PROFILE 

Angela Grace U. Evangelista is a 
graduate of Bachelor of 
Secondary Education Major in 
English at Westmead International 
School (WIS). She became the 
Vice President (Internal) of the 

Organization of Future Educators, the official 
organization of the College of Teacher Education 
of WIS in 2018-2019. She was also a part of 
Westmead Warriors composing of student-athletes 
during her college days. After graduation, she 
accepted some tutees in her barangay. She also 
dedicated her time teaching and being a youth 
leader in their church (Tingloy Bethel Temple until 
now while studying at El Bethel Ministerial Institute 
focusing on Leadership. 

 
Ani Pearl M. Panganiban is a 
graduate of Bachelor of Secondary 
Education Major in English at 
Westmead International School. 
She used to be the secretary of the 
Organization of Future Educators 

AY 2018-2019, the official organization of the 
College of Teacher Education of WIS. Currently, 
she is a newly hired teacher in her Alma Mater, the 
Lord Immanuel Institute Foundation, Inc., located 
at Lobo, Batangas. She handles English 10 and 
Practical Research 2 and is one of the teachers-in-
charge for the school's official publication, Salt and 
Light. 
 

Janine H. Malibiran is a graduate 
of Bachelor of Secondary 
Education Major in English at 
Westmead International School. 
She loves reading books, watching 
Kdrama, traveling, and teaching. 

She used to be her class' Vice President, A.Y. 
2019-2020. She was also the department 
representative for the photo essay competition 
during the WIS 12th Founding Anniversary, 2018. 

The church (Alangilan Bethel Temple) 
became her training ground in teaching. After she 
graduated, she accepted tutorials from students in 
her compound. Currently, she works at Maximum 
Image Broadband Services BBSP Admin at Los 
Angeles, Angeles City Pampanga.  

Michelle Ann M. Villanueva is a 
baccalaureate degree holder from 
Westmead International School, 
Batch 2020. She took Bachelor of 
Secondary Education, Major in 
English. Michelle is highly 

passionate about the Education field, served as 
President of Organization of Future Educators 
(OFED) and Legislative Board Officer of Student 
Council, 2018. She was also a contributor at 
Westmead International School's official school 
paper, known as Beyond Borders.  

She is an aspiring public speaker, educator, 
and writer. Her research interests include humor in 
pedagogy, student learning, and language in 
academic writing. Currently, she works as a home-
based tutor, freelancer, and real estate 
salesperson at Turnvill Realty Group Inc. 
 

Dr. Marites D. Manlongat is a 
business, economics and research 
professor holding a PhD degree in 
Business Administration (California 
Yuin University, 2003), an MA 
degree in Economics  (University of 

Nottingham UK, 1998), and a BA Degree in 
Economics (De La Salle University, 1996).  She 
also holds a Certificate in Marketing of Higher 
Education from Harvard Extension School and was 
a recipient of the Colombo Plan of India 
Scholarship for Economics of Education. She was 
a Visiting Professor for Economics in South Korea 
and has presented and published academic 
papers focusing on education, business and 
economics, both locally and abroad. Her teaching 
affiliations include De La Salle University, Manila, 
Batangas State University, Lyceum of the 
Philippines University (Batangas and Laguna) and 
Daejon Theological Seminary and College, South 
Korea. Currently, she is the VP for Academic 
Affairs and Dean of the School of Economics, 

31 
 

http://www.ioer-imrj.com/


 

 

 

P – ISSN 2651 - 7701 | E – ISSN  2651 – 771X |  www.ioer-imrj.com 
 MANLONGAT, M.D., CASTOR, A.D., DE CHAVEZ, R.L., DE CHAVEZ, R.B., EVANGELISTA, A.G.U., PANGANIBAN, 

A.P.M., MALIBIRAN, J.H., VILLANUEVA, M.A.M., Use of Humor as a Teaching Strategy in the Junior High School 
English Classroom, pp.22 - 32 

126 

              IOER INTERNATIONAL MULTIDISCIPLINARY RESEARCH JOURNAL, VOL. 3, NO. 4, DEC., 2021 
                                                                                                                             

                             
Business and Accountancy of Westmead 
International School. 
 

Dr. Arlene D. Castor is the Dean 
of the College of Teacher 
Education and Basic Education 
Directress of Westmead 
International School.  She teaches 
undergraduate and graduate 

courses at both public and private schools in 
Batangas City.  She finished her tertiary education 
from De La Salle University with the degree of 
Bachelor of Arts in Behavioral Science and took 
her Master’s Degree in Public Administration from 
Batangas State University.  She also graduated 
from California Yuin University for her doctorate 
degree, Ph. D in Business Administration. She has 
attended national and international seminars and 
conferences in education and business.   
 

Dr. Rachel L. De Chavez is the 
Executive Vice President of 
Westmead International School 
(WIS). Among her academic 
credentials include a PhD in 
Business Administration 

(California Yuin University, 2003), an MA in 
Education Management (Flinders University of 
South Australia, 2001), and a BA in Sociology 
(UPLB, 1994).  She is a Visiting Professor and has 
presented and published academic Papers in 
various fora, both locally and abroad. Dr. Rachel 
De Chavez is a strong Advocate of Excellence in 
Education, by which Westmead International 
School is founded upon. Dr. De Chavez also holds 
a California License as Health Administrator, and 
works as Asst. Exec. Director of an Assisted Living 
Community in Los Angeles. 
 

Prof. Rosana B. De Chavez is 
currently undertaking her thesis 
writing for her post-graduate 
degree, MA in Industrial 
Education Major in Educational 
Technology (MAIE-EdTech) at 

the Technological University of the Philippines 
(TUP), Manila. In addition, she had also finished 
her academic requirements for the MS in 

Information Technology (MSIT) program at the 
Batangas State University, where she also 
obtained her BS Computer Science degree in 
2001. Since 2006, she has been working at 
Westmead International School, Batangas City as 
the School Registrar and the Dean of the College 
of Information Technology & Computer Studies 
(CITCS). She has been in the academe for almost 
20 years, teaching Computer and Mathematics 
subjects. Furthermore, she is a passionate and 
dedicated research adviser at Westmead, 
specifically in the areas of Computer Science, 
Information Technology, Education, and Business. 

COPYRIGHTS  

 Copyright of this article is retained by the 
author/s, with first publication rights granted to 
IIMRJ. This is an open-access article distributed 
under the terms and conditions of the Creative 
Commons Attribution – Noncommercial 4.0 
International License (http://creative 
commons.org/licenses/by/4).  
 

 
 
 

 

 

 

32 
 

http://www.ioer-imrj.com/
http://creative/
http://creative/
http://creative/
http://creative/

