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ABSTRACT 
 
 

This study aimed to determine the relationship of parent-teacher partnership, collaborative norms in 
promoting organizational success in a modular distance learning. Specifically, it sought to know the extent 
of parent-teacher partnership experienced in school as to: parenting, communicating, volunteering, 
learning at home, decision-making and collaborating with the community. This also found answer to how 
the respondents perceived the manifestation of collaborative norms in terms of: community, cohesion, 
communication, camaraderie, commitment, compromise and courage; as well as the perceived level of 
organizational success as exhibited in the modular distance education as to academic performance, 
leadership, environmental/cultural, organizational structure, interpersonal and intrapersonal. This study 
utilized a descriptive correlational study to examine the relationship of parent-teacher partnership, 
collaborative norms in promoting organizational success in a modular distance learning.  In addition, 
purposive sampling was used to determine the respondents. Results revealed that there was a significant 
correlation between parent and the teachers’ perception. Furthermore, the parent-teacher partnership was 
correlated to the organizational success. The null hypothesis, of no a significant difference between the 
perception of the teachers and parents as to parent-teacher partnership, collaborative norms and 
organizational success was not sustained. The null hypothesis of no a significant relationship between 
parent-teacher partnership, collaborative norms in promoting organizational success in a modular distance 
learning was not supported except on teachers’ perception because there was a significant relationship on 
parent-teacher partnership. 
 
Keywords: Parent-Teacher Partnership, Collaborative Norms, Organizational Success and Modular 
Distance Learning 
 
 
INTRODUCTION 
 

COVID-19 pandemic has affected 
everyone that even education has set the 
traditional learning that takes place in the four 
corners of the classroom brought the pupils out of 
it and straight back to their homes.  To this, the 
Philippines has implemented legislative measures 
for the continuation of education in terms of 

alternative learning forms and technology for 
providing education. It suggests that policy 
responses and learning advances be based on a 
deeper understanding of distance education and 
be responsive to the times. (Joaquin et al., 2020).  
With this, the Department of Education (DepEd) 
has come up with distance learning where it 
involves the physical separation of teachers and 
students during the teaching process (Simonson, 
2002).  
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The new set-up of learning now brings the 

pupils studying in their very own homes under the 
guidance and support of their parents. This 
deemed to be important as having a positive 
partnership between parents and teachers during 
the distance learning is hoped not to be difficult to 
implement.   

With distance learning, parents are given 
the chance to choose which modality will be used 
for the delivery of instruction.  Likewise, the school 
will determine the kind of modality based on what 
majority of the parents have chosen.  Like in the 
case of Sariaya West, majority of the parents have 
chosen the modular distance learning wherein the 
parents will be given modules every week including 
the supplementary materials.   

Conversely, parents are now tapped as 
para teachers as they will be the ones now to 
directly oversee the learning of their children, 
despite of the idea that learners are geared 
towards self-learning.  Aside from tending to the 
needs of their family, parents are expected to be 
the ones to guide and help their children to learn.  
Hence, communication is very important to 
maintain between the school and the homes.  
School officials must share the school's 
instructional information and policies with the 
parents. School leaders must work cooperatively 
and share their powers for all stakeholders and 
ensure that no child is left behind (Paulynice, 
2020). 

On the other hand, according to 
Ihmeideha (2020), parents are the most 
pervasive socializing influence on children’s 
academic competence and school-related 
functioning. Without them, schools could find it 
difficult to achieve their goal. In general, parents 
may find having their children study in their 
homes the easiest one as they do not need to 
come to school, particularly for those employed 
parents who may have difficulty finding time to 
come to school. However, supporting parents to 
help their children at home does not mean that 
parents need to work alone. 

 Learning at home includes helping 
children with homework and subject skills, and 
may involve other skills and talents, attitudes, 
aspirations, and behaviors. If parents are aware 
of the teacher's educational goals, they may 

provide resources and assistance to help their 
children achieve those goals at home. 

 
OBJECTIVES OF THE STUDY 
 

This study aimed to know the relationship 
on partnership, collaborative norms in promoting 
organizational success in a Modular Distance 
Learning. Specifically, this study it aimed to 1) 
determine  the extent of parent-teacher partnership 
experienced in school in terms of  parenting, 
communicating, volunteering, learning at home, 
decision making and collaborating with the 
community; 2) evaluate the manifestation of 
collaborative norms in terms of: community, 
cohesion, communication, camaraderie, 
commitment, compromise and courage; 3) 
examine the perceived level of organizational 
success as exhibited in the modular distance 
education as to academic performance, 
leadership, environmental/cultural, organizational 
structure, interpersonal and intrapersonal; 4) test 
the significant difference of parents and teachers 
as to parent-teacher partnership, collaborative 
norms and organizational success; and 5) 
determine the correlation of organizational success 
as to  parent-teacher partnership, collaborative 
norms.  
 
METHODOLOGY 

 
This study is a descriptive correlational 

study. The researcher used a purposive sampling. 
There were 336 parents and 35 teachers of the 
primary level (kindergarten to Grade 3) because 
they needed more direct assistance in studying. 
The researchers secured first the approval letters 
before conducting the study. After securing the 
letters needed, permission from the research 
adviser and statistician were sought to administer 
the questionnaire to the parents and teachers of 
Lutucan Central School.  

When the approval was granted, the 
questionnaire was then turned into google form 
and administered to the respondents through the 
given platform.  Weighted mean was used to 
determine the parent-teacher partnership and the 
collaborative norms in promoting organizational 
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success in modular distance learning that are 
experienced by the respondents.  

 
RESULTS AND DISCUSSIONS 

 

1. Parent-Teacher partnership experienced in 
school 
 

Table 1  
Parent-Teacher Partnership Experience in School  

Indicators 

Parent Teacher 

Mean SD Mean SD 

Parenting 4.54 HP 4.82 HP 

Communicating 4.31 P 4.81 HP 

Volunteering 4.43 P 4.70 HP 

Learning at Home 4.46 P 4.67 HP 

Decision Making 4.38 P 4.81 HP 
Collaborating with the 
Community 4.41 P 4.66 HP 

 
Table 1 shows the parent-teacher 

partnership experience in school.         The table 
shows parent-teacher partnership experience in 
school as to parenting revealing an overall mean of 
4.54 on parents and 4.82 on teachers which 
suggest that it is highly practiced however the 
lowest mean of 4.46 with the verbal interpretation 
is practiced on parents. Results show that teachers 
have the highest mean and agreed by majority of 
the respondents to be highly practices between the 
parents and teachers’ perception.  It can be 
inferred that teachers know the best practices and 
they are guided. They know how to teach and 
handle pupils even in modular distance learning. 
Teachers monitor and supervise pupil’s progress 
thru text, call, video chat and home visitations. Due 
to the disruption of Covid-19 pandemic, pupils get 
to stay at home and be responsible for their 
learning and where their parents act as their 
teachers. They are the ones who teach and guide 
their child while studying at home. Weekly, parents 
get the self-learning materials, activity sheets and 
supplementary materials from the school.  
However, parents experienced difficulty with the 
new learning set-up as they do not have enough 
time to teach their children and at the same time 
tend to their homes and other family members.  
They cannot spend much time to explain or guide 
their children while answering the tasks. 

2. Manifestation of Collaborative Norms 
 
Table 2 
 Manifestation of Collaborative Norms  

Indicators 

Parent Teacher 

Mean SD Mean SD 

Community 4.35 M 4.82 HM 

Cohesion  4.45 M 4.70 HM 

Communicating 4.48 M 4.85 HM 

Camaraderie 4.49 M 4.81 HM 

Commitment 4.48 M 4.81 HM 

Compromise 4.50 HM 4.87 HM 

Courage  4.55 HM 4.93 HM 

 
The table shows the manifestation of 

parents and teachers in collaborative norms. 
Generally, it shows that teachers have the highest 
mean with a verbal interpretation of highly 
manifested between the parents’ and teachers’ 
perception.   

On the other hand, parents and teachers 
worked collaboratively, but because of the limited 
communication, some parents cannot coordinate 
and collaborate consistently with the teachers.  
Instead of asking the teachers what do when they 
have questions in answering modules and guiding 
their child, they just pass it on the retrieval without 
any answer. 

There were also instances that the parents 
were the ones who answered the activities. 
Meanwhile, for those students who have not 
submitted or have not been performing well, 
teachers have gone to their homes to check on 
them and assisted them.  This was especially true 
to those pupils who really needed assistance and 
cannot really cope with the new normal setting 
because their parents were working and cannot 
teach them. But because of the increasing number 
of positive with Covid-19, teachers were asked to 
stop for a while doing home visitation for the safety 
of everyone.  
 
3. Level of organizational success as exhibited 

in the modular distance education  
 

Table 3 shows the effectiveness of parents and 
teachers in collaborative norms. Overall, it shows 
that teachers have the highest mean which has a 
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verbal interpretation of highly effective between the 
parents’ and teachers’ perception.   

 
Table 3  
Perceived Level of Organizational Success as exhibited in the 
Modular Distance Education 

Indicators 
Parent Teacher 

Mean SD Mean SD 

Academic Performance 4.58 HE 4.72 HE 

Environmental/Cultural 4.54 HE 4.73 HE 

Leadership 4.40 E 4.63 HE 

Organizational Structure 4.50 HE 4.83 HE 

Interpersonal 4.41 E 4.76 HE 

Intrapersonal 4.38 E 4.70 HE 

 
To this, since parents wanted to give what 

is best for their child, they let them continue 
learning even they sacrifice their work just to make 
sure that their child will learn even in modular 
distance learning.  Some parents get tutor for their 
child to ensure that their child will learn and 
understand their lessons. But because they do not 
have enough time some, some tutors just answer 
the modules instead of letting the child answer on 
his/her own. 

 

4. Significant difference of parents and 
teachers as to parent-teacher partnership, 
collaborative norms and organizational 
success 

 
4.1.  in terms of Parent-Teacher Partnership  

 
Table 4 
Test of Significant Difference in the Parent-Teacher 
Partnership  

Parent-Teacher 
Partnership t df 

Sig. 
(2-

tailed) 

Mean 
Differenc

e 

95% Confidence 
Interval of the 

Difference 

Lower Upper 

Parenting -2.686 369 .008 -.277 -.480 -.074 

Communicating -4.202 369 .000 -.494 -.725 -.263 

Volunteering -2.534 369 .012 -.272 -.483 -.061 

Learning at Home -1.814 369 .071 -.211 -.440 .018 

Decision Making -4.030 369 .000 -.427 -.635 -.219 

Collaborating 
with the 
Community 

-2.283 369 .023 -.245 -.456 -.034 

 

Findings reveal that there was a 
significant difference between the perception of the 
teachers and parents as to parent-teacher 
partnership in terms of parenting, communicating, 
volunteering, decision making and collaborating 
with community while learning at home shows that 
there was no significant difference. 

Since parents are the ones who teach and 
guide their children, teachers and parents now 
work together to make modular distance learning 
possible. Their guidance and support for each 
other will be beneficial to the pupils. Pupils learn at 
home for their own safety and because of that 
some parents do not have enough time to teach 
their child and there were a lot of distractions that 
can easily get the attention of the pupils.  On the 
other hand, teachers are knowledgeable about the 
practices, strategies and approach on teaching the 
pupils. They were also expected to monitor pupils 
especially on distance learning. Teachers 
communicated with the parents thru chat, text, 
video call and home visitations especially for the 
pupils who lack gadget and needed more 
supervision and support. They gave appropriate 
materials that were suited to the needs of each 
pupil like in Grade One.   

 
4.2. in terms of Collaborative Norms 

 
Table 5 

Test of Significant Difference in the Collaborative 
Norms 

Collaborative 
Norms 

t df 
Sig. 
(2-

tailed) 

Mean 
Differenc

e 

95% Confidence 
Interval of the 

Difference 

Lower Upper 

Community -4.193 369 .000 -.466 -.684 -.247 

Cohesion -2.283 369 .023 -.252 -.468 -.035 

Communicati
on 

-3.709 369 .000 -.371 -.568 -.174 

Camaraderie -3.060 369 .002 -.324 -.532 -.116 

Commitment -3.158 369 .002 -.327 -.531 -.123 

Compromise -3.511 369 .001 -.371 -.578 -.163 

Courage -3.574 369 .000 -.378 -.586 -.170 

 

Results reveal that the seven collaborative 
norms: community, cohesion, communication, 
camaraderie, commitment, compromise and 
courage have a significant difference between the 
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perception of the teachers and parents as to 
collaborative norms. 

Parents usually did collaborative work with 
the teachers but not all parents even before in 
traditional education because they just let their 
child learn on their own. Because of pandemic they 
needed to collaboratively work with them, for them 
to better understand and guide their child while 
learning at home. Teacher’s communication with 
the parents was too limited because of the 
pandemic. Since collaborative norms talks about 
how things work together in a parent-teacher 
partnership since they were in a modular distance 
learning.  As it can be deduced from the results, 
there was a good collaboration between the 
parents and the teachers but since the teachers 
know the best practices, strategies and they are 
being guided, the teachers have the 
responsibilities to collaboratively work with the 
parents by encouraging to teach their children and 
on the teaching-learning process. 

 
4.3.  In terms of Organizational Success 

 
Table 6 
Test of Significant Difference in the Organizational Success 

Organizational 
Success in 

Modular Distance 
Learning 

t df 
Sig. 
(2-

tailed) 

Mean 
Differen

ce 

95% Confidence 
Interval of the 

Difference 

Lower Upper 

Academic 
Performance 

-1.438 369 .151 -.138 -.328 .051 

Leadership -2.162 369 .031 -.230 -.439 -.021 

Environmental/ 
Cultural 

-1.707 369 .089 -.185 -.399 .028 

Organizational 
Structure 

-3.303 369 .001 -.335 -.534 -.136 

Interpersonal -3.118 369 .002 -.348 -.568 -.129 

Intrapersonal -2.729 369 .007 -.326 -.561 -.091 

 
The perception of the teachers and parents 

as to organizational success in terms of leadership, 
organizational structure, interpersonal and 
intrapersonal reveals the significant difference. On 
the other hand, academic performance and 
environmental/culture showed no significant 
difference.  

Organizational success in modular 
distance learning is the result of how effective an 
organization is at delivering the results that it wants 
to achieve. When the parents and teachers helped 

each other in guiding and supporting their 
child in studying they will achieve the desired result 
they wanted because some parents did not have a 
higher education level, have financial problems 
and issues with their environment. Even teachers 
really wanted them to learn if the child is not yet 
ready to learn, it was really difficult to help them to 
learn if they did not want to learn. But for those 
learners were seen to be interested to learn, the 
progress was seen even in distance learning while 
the teachers were monitoring them. 
 
5. Correlation of organizational success as to 

parent-teacher partnership, collaborative 
norms 

 
5.1. Modular Distance Learning as to Parent-

Teacher Partnership 
 

Table 7 
Correlation of Organizational Success in Modular Distance 
Learning as to Parent-Teacher Partnership 

Parent-Teacher 
Partnership  

Organizational Success as Exhibited in the Modular Distance 
Education 

Academic 
Performance 

Leadership 
Environmental/ 

Cultural 
Organizational 

Structure 
Interpersonal Intrapersonal 

 

P
a

re
n

t 

T
e

a
c

h
e

r 

P
a

re
n

t 

T
e

a
c

h
e

r 

P
a

re
n

t 

T
e

a
c

h
e

r 

P
a

re
n

t 

T
e

a
c

h
e

r 

P
a

re
n

t 

T
e

a
c

h
e

r 

P
a

re
n

t 

T
e

a
c

h
e

r 

Parenting 0.72** 0.28 0.62** 0.24 0.66** 0.24 0.66** 0.2 0.56** 0.3 0.56** 0.13 

Communicating 0.58** 0.08 0.57** 0.41* 0.58** 0.46** 0.55** 0.40* 0.57** 0.43** 0.57** 0.17 

Volunteering 0.72** 0.23 0.68** 0.1 0.72** 0.3 0.67** 0.19 0.67** 0.16 0.64** 0.01 

Learning at Home 0.71** 0.29 0.62** 0.22 0.69** 0.41* 0.68** 0.23 0.58** 0.42* 0.58** 0.29 

Decision Making 0.68** 0.44** 0.69** 0.23 0.66** 0.41* 0.71** 0.34* 0.66** 0.41* 0.62** 0.24 

Collaborating with 
the Community 

0.72** 0.47** 0.65** 0.50** 0.67** 0.57** 0.71** 0.42* 0.66** 0.49** 0.62** 0.19 

**. Correlation is significant at the 0.01 level (2-tailed). 

 *. Correlation is significant at the 0.05 level (2-tailed). 

 
Results reveal that there was a significant 

relationship between organizational success in 
modular distance learning and parent-teacher 
partnership on parents’ perception and there was 
no significant relationship on teachers’ perception. 

 
5.2. Modular Distance Learning as to 

Collaborative Norms 
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Table 8 
Correlation of Organizational success in Modular Distance 

Learning as to collaborative norms 

Collaborat
ive Norms 

Organizational Success as Exhibited in the Modular Distance 
Education 

Academic 
Performance 

Leadership Environmental 
Organiza

tion 
Interpersonal 

Intraperso
nal 

P
a

re
n

t 

T
e

a
c

h
e

r 

P
a

re
n

t 

T
e

a
c
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r 

P
a
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n

t 

T
e
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c
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r 

P
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r 

P
a
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n

t 

T
e

a
c

h
e

r 

P
a
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n

t 

T
e

a
c

h
e

r 

Community .67** 0.29 .72** .33* .76** -0.02 .71** 0.02 .72** -0.13 .68** -0.12 
Cohesion .77** .46** .73** .63** .75** .50** .78** .64** .72** .45** .66** .40* 
Communicatio
n 

.74** .39* .74** 0.04 .79** -0.03 .76** 0.1 .72** 0.04 .68** 0.04 

Camaraderie .79** 0.31 .75** .50** .82** .55** .76** .55** .76** 0.3 .73** 0.2 
Commitment .64** .34* .68** .69** .77** .60** .65** .64** .70** .47** .62** .56** 
Compromise .68** 0.28 .71** 0.21 .81** .50** .71** .39* .70** .36* .70** 0.03 
Courage .69** .45** .70** 0.2 .82** .34* .71** .51** .69** .35* .66** .40* 

**. Correlation is significant at the 0.01 level (2-tailed). 
 *. Correlation is significant at the 0.05 level (2-tailed). 

 

As to perception of parents on 
organizational success in terms of academic 
performance, leadership, environmental/cultural, 
organizational structure, interpersonal and 
intrapersonal showed a significant relationship at 
0.01 and the 0.05 level of significance with the 
collaborative norms as to community, cohesion, 
communication, camaraderie, commitment, 
compromise and courage. 

 
CONCLUSIONS 

 
Based on the data gathered, it is inferred 

that:  
 

1. The null hypothesis, which is there is no a 
significant difference between the perception 
of the teachers and parents as to parent-
teacher partnership, collaborative norms and 
organizational success is not sustained.  

2. The null hypothesis, that there is no a 
significant relationship between parent-
teacher partnership, collaborative norms in 
promoting organizational success in a modular 
distance learning is not supported except on 
teachers’ perception because there is a 
significant relationship on parent-teacher 
partnership. 

 
RECOMMENDATIONS 
 

Based on the findings and conclusion, the 
following are offered; 

1. School administrators may include 
opportunities to the parent’s further orientation, 
programs to explain to the parents the 
importance of partnership of parents and 
teachers especially in modular distance learning 
that may help and assists parents on guiding 
their child while learning at home and to 
strengthen the parent-teacher partnership. 

2. Since there is a significant correlation between 
the parents and teachers, the school may 
consider further promoting and improving the 
independent variable to be able to promote 
dependent variable.  

3. Since it reveals that the parents-teachers 
partnership is correlated to the organizational 
success. Therefore, the school head may 
provide more opportunities for both parents and 
teachers to work collaboratively in terms of 
parenting, communicating, volunteering, 
learning at home, decision making and 
collaborating with the community. 

4. Other researchers may replicate this study by 
involving the participation of parents on the 
intermediate level and the barriers/hurdles 
faced by the parents and teachers that can 
affect the pupils’ performance. 

5. Future researchers may also explore 
organizational success as measured by SBM in 
terms of enrolment, drop-out rates, retention 
rates, completion rates, mean, mps, school 
profile, class profile and interventions. 
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