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ABSTRACT 

Years 2020 and 2022 have witnessed the quick advancement, transition, and widespread accessibility of 
education at a distance. Although distance education has existed since the 1970s, 
minimal research has been done on how transactional distance education influences the life and 
career skills of the students in senior high school, particularly Technical-Vocational-Livelihood students. 
This study aimed to fill this gap by determining transactional distance education and how it affects the level 
of students' life and career skills. It utilized a descriptive method of research, and the main instrument was 
a researcher-made questionnaire with 79 TVL students who were enrolled in the school year 2021–2022 
participated in the study. Results revealed that the respondents perceived transactional distance education 
elements explicitly the structure, dialogue, and learner autonomy as often observed. Likewise, the 
students’ life and career skills were identified as evident. More so, it indicates a significant relationship 
between the transactional distance education elements and students’ life and career skills. This signifies 
that students despite having transactional distance education obtain the skill which empowers them to 
work well in teams, communicate with individuals they work with or encounter, and participate in virtual 
communities in addition to their own physical spaces. Further, it means that the elements of transactional 
distance education serve as contributing factors in developing and strengthening students’ life and career 
skills. 

Keywords: transactional distance education, life and career skills, technical-vocational-livelihood 

 

INTRODUCTION 

 

Many facets of lives have been drastically 
changed by the COVID-19 pandemic, which has 
disproportionately affected the most vulnerable 
and education was no exception. According to 
UNICEF (2020), more than 1.6 billion children and 
youth were directly affected due to the imposed 
nationwide school closures in 188 countries aimed 
to contain the spread of the disease. Likewise, the 
situation also prevented around 4 million students 
from enrolling in classes for the academic year 
2020–2021, according to an official in the 

Philippines Department of Education (DepEd). The 
pandemic broke out just before the academic year 
2019-2020 ended. The disruption was 
comparatively minimal, affecting the last few 
weeks of classes and pushing students' graduation 
to happen online. It was only during the academic 
year 2020-2021, which utilizes the alternative 
learning delivery, that the underlying concerns 
came to the fore, first emphasized by anecdotal 
data, and later supported by surveys conducted as 
the pandemic stormed (Cruz, 2021). According to 
UNESCO (2021), in the academic year 2020–
2021, nearly half of the student populations 
worldwide are still adversely affected by partial or 
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complete school closures. Then, in the academic 
year 2021-2022, more than 26.3 million learners 
enrolled, which is 100.3% compared to last year’s 
enrolment (DepEd, 2021). Education is recovering, 
but the shift in teaching strategies and 
methods continues to present difficulties for both 
students and teachers, as well as exposing 
deficiencies and inequities in our educational 
systems, including a lack of access to computers 
and the internet for online learning, a lack of 
conducive and supportive environments for 
concentration, and a mismatch between resources 
and needs. Students have difficulties 
understanding the lessons primarily because 
teaching and learning are done at a distance, plus 
the added hurdle of using devices and online 
software and the inferior telecommunication 
services in the country. 

Unemployment is faced by many countries 
as one of their problems. In the Philippines, 
according to the Philippine Statistics Authority 
(PSA), the rate of unemployment in August 2021 
was assessed at 8.1%, which is equivalent to 3.88 
million unemployed Filipinos who are 15 years old 
and above. One of the factors of unemployment is 
the disparity in skills between what employers 
required and what graduates have (Abdullah, 
2016). The Partnership for 21st Century Learning 
(P21) asserts that for students to succeed in 
today's social, work, and professional situations, 
they must develop their cognitive, content, social, 
and emotional competencies. The ability to 
navigate difficult life and work contexts in the 
globally competitive world obligates students to 
pay close attention to building suitable life and 
career skills (P21, 2009). In the twenty-first 
century, these skills are crucial for both learning 
and employment. 

 

OBJECTIVES OF THE STUDY 

This study aimed to describe transactional 
distance in distance education as the researcher 
coined transactional distance education and how it 
affects the life and career skills of the Technical-
Vocational-Livelihood (TVL) students. Specifically, 
it sought to 1) describe transactional distance 
education in terms of structure, dialogue, and 

learner autonomy; 2) identify students’ life and 
career skills as to flexibility and adaptability; 
initiative and self-direction, social and cross-
cultural skills, productivity and accountability, and 
leadership and responsibility; and 3) determine if 
there is a significant relationship between 
transactional distance education elements and 
students' life and career skills 

 
 

METHODOLOGY  

The descriptive correlational research 
design was utilized in the study and 79 Technical-
Vocational-Livelihood students specifically the 
Grades 11 and 12 Home Economics and the 
Information Communication Technology strand 
students at FAITH Colleges in the school year 
2021-2022 consisting of 59 Grade 11 students and 
27 Grade 12 students were the respondents of the 
study. There is no sampling technique employed in 
this study. The researcher utilized the whole 
population as respondents. 

A survey questionnaire was the main 
instrument employed in this study. The researcher 
adopted and modified a survey questionnaire 
about transactional distance elements and the life 
and career skills components based on the P21 
Framework was utilized. The researcher gathered 
data by following these procedures; first, the 
researcher prepared a letter of approval and 
requested permission to administer the research to 
the school principal and the respondents. Each 
respondent received a survey questionnaire at 
their respective email address. Then, the 
researcher totaled and organized the results. 
Thereafter, the findings were construed through 
suitable statistical tools.  

The researcher classified the gathered data 
grounded on the paradigm, design, and problem 
statement and was tested using different statistical 
tools such as frequency, percentage, mean, 
standard deviation, and Pearson Product Moment 
Correlation and Coefficient at a .01 level of 
significance. Also, the researcher made sure that 
the confidentiality of the respondents' data and 
results were given the utmost priority. 
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RESULTS AND DISCUSSION  

1. Perceived Structure of Transactional 
Distance Education 

Table 1 
Perceived Structure of Transactional Distance Education 

Indicators Mean SD 
Verbal 

Interpretation 

Content 

1. The scope and sequence 
of the lessons were 
explained and clearly 
stated 

4.34 0.70 Often Observed 

2. Contents are well 
organized, logical, and 
based on DepEd’s most 
essential learning 
competencies (MELCS) 

4.23 0.72 Often Observed 

3. Objectives or learning 
outcomes for each lesson 
were clear, precise, and 
specific 

4.25 0.82 Often Observed 

4. Lessons and activities are 
applicable and useful for 
life and work 

4.28 0.92 Often Observed 

5. Contents lead to critical 
thinking development 

4.28 0.86 Often Observed 

Overall 4.28 0.60  Often Observed 

Instructions 

1. Emphasize synthesizing 

and organizing ideas, 

information, and 

experiences 

4.15 0.85 Often Observed 

2. Techniques to promote 
collaborative learning, 
active learning, and student 
interaction during online 
classes are utilized  

4.14 0.84 Often Observed 

3. Teachers are flexible in 
dealing with student’s 
needs, such as remedial 
interventions and make-up 
classes 

4.47 0.71 Often Observed 

4. Demonstration of the 
lessons and hands-on 
activities are practiced 

4.20 0.90 Often Observed 

5. Provide great opportunities 
applicable for future 
employment, such as 
online-based training and 
work simulations 

4.38 0.79 Often Observed 

Overall 4.27 0.60  Often Observed 

Evaluation 

1. Grading systems are 
organized and explained 

4.54 0.78 Always Observed 

2. Assessments and 
evaluations are based on 
material covered in lectures 
and assigned activities 

4.44 0.71 Often Observed 

3. Methods of evaluating 
students’ work are fair and 
clear 

4.28 0.90 Often Observed 

4. Applying ideas and 
concepts to real-world issues 
or new contexts is 
emphasized 

4.14 0.92 Often Observed 

5. Practical tasks and skills 
demonstrations are used to 
measure students’ skills and 
learning 

4.28 0.86 Often Observed 

Overall 4.34 0.64  Often Observed 

 
 

Technology 
1. Online class materials are 
useful, accessible, and 
accurate 

4.29 0.82 Often Observed 

2. Technology used in 
synchronous and 
asynchronous classes is 
appropriate to the student’s 
needs 

4.34 0.75 Often Observed 

3. Online platforms are 
effective and easy to manage 

4.09 0.87 Often Observed 

4. Technology helps students 
explore different learning 
experiences 

4.58 0.59 Always Observed 

5. Technology develops 
students’ creativity 

4.44 0.78 Often Observed 

Overall 4.35 0.56  Often Observed 

 

Legend:  

4.50-5.00 Always Observed, 3.50-4.49 Often Observed, 

2.50-3.49 Sometimes Observed, 1.50-2.49 Rarely Observed, 

1.00-1.49 Never Observed 

 

Table 1 shows the extent to which the 
respondents described the structure of 
transactional distance education. The result 
reveals that the structure of transactional distance 
education in terms of content was perceived as 
often observed by the respondents with 4.28 as an 
overall mean which implies that the respondents 
concurred that the content of transactional 
distance education is often observed in the 
teaching-learning process. Also, it can be gleaned 
that the respondents agreed that the content of 
transactional distance education is highly 
communicated to the students and aligned to the 
competencies they needed. Also, it can be 
observed that transactional distance education’s 
content was relevant and aligned to the curriculum 
allowing the learners to accumulate substantial 
learning experiences. 

In terms of instructions, the results indicate 
that all the indicators were perceived as often 
observed by the respondents with an overall mean 
of 4.27. It can be gleaned that teachers were 
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utilizing effective teaching strategies to engage 
learners and deliver quality education. It can also 
be observed that teachers’ instruction during the 
implementation of transactional distance education 
was highly significant and influential to learners’ 
learning acquisition. Thus, it can be conjected that 
teachers’ instruction was with essential knowledge 
that helps the learners survive the sudden shift of 
today’s educational setup. 

In terms of evaluation as provided in the 
results, transactional distance education structure 
in terms of the evaluation was often observed in 
today’s educational setup as it has an overall mean 
of 4.34. It can be inferred that teachers utilize 
relevant and suitable assessment tools to gauge 
students’ progress and provide effective and 
essential feedback in the teaching-learning 
process. Likewise, it is also apparent that teachers 
use well-respected ideas and solid data to help 
students advance toward academic 
accomplishment. 

Additionally, the result also implies that the 
structure of transactional distance education in 
terms of technology was often observed 
throughout the current educational setup as it has 
an overall mean of 4.35. It can be observed that 
teachers effectively utilize various technological 
devices to support learners’ learning acquisition. 
Also, it can be gleaned that teachers were 
facilitating the online discussion by applying 
numerous social platforms and other internet-
based teaching and learning materials. 
Thus, teachers’ capacity to use multiple digital 
tools in teaching and learning can help students 
enhance their learning experiences. 
 To summarize, the structure of 
transactional distance education as perceived by 
the respondents has been found to be often 
observed. The utilization of technology and the 
teacher and student's ability to effectively use 
educational tools and materials may provide 
excellent and suitable structure: content, 
instructions, and evaluation processes in a 
distance education setting. ICT apparatuses help 
estimate and investigate data acquired for 
assessment, and students’ exhibition reports are 
being automated and made effectively accessible 
for the request. ICT empowers connection and 
collaboration among students and instructors no 

matter the distance between them (Raja & 
Nagasubramani, 2018). 
 
2. Perceived Dialogue of Transactional 

Distance Education 

Table 2 
Perceived Dialogue of Transactional Distance Education  

Indicators Mean SD 
Verbal 

Interpretation 

Email 

1. Convenient and easy to 
use 

4.37 0.77 Often Observed 

2. Can easily communicate 
with my classmates and 
teachers through email 

4.25 0.88 Often Observed 

3. Useful particularly in the 
submission of school 
requirements 

4.42 0.81 Often Observed 

4. Enable students to 
express and share their 
concerns and inquiries 

4.16 0.94 Often Observed 

5. Receives helpful 
feedback on students’ 
performance when 
activities, tests, and other 
school requirements are 
submitted 

4.48 0.73 Often Observed 

Overall 4.35 0.56 Often Observed 

Synchronous Discussion 

1. Discussions are suitable 
and sufficient 

4.37 0.68 Often Observed 

2. Student and teacher 
interactions were 
articulated and effective 

4.41 0.65 Often Observed 

3. Enable discussions of 
ideas, theories, concepts, 
and skills demonstrations 
with teachers and 
classmates 

4.35 0.83 Often Observed 

4. Enable discussions of 
ideas, theories, concepts, 
and skills demonstrations 
with teachers and 
classmates 

4.32 0.76 Often Observed 

5. Questions, concerns, and 
confusions are answered 
and addressed 

4.47 0.69 Often Observed 

Overall 4.38 0.56 Often Observed 

Asynchronous Discussion 

1. Time allotted is suitable 
and adequate 

4.34 0.80 Often Observed 

2. Given tasks are following 
the lessons given and 
discussed 

4.44 0.69 Often Observed 

3. Enable students’ freedom 
when, where, and how to 
learn 

4.29 0.89 Often Observed 

4. Allow students to 
communicate and 

4.42 0.76 Often Observed 
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collaborate with their 
classmates and others 

5. Teacher consultations 
are possible 

4.46 0.68 Often Observed 

Overall 4.39 0.59  Often Observed 

Chat Room 

1. Inclusive and practical 4.35 0.75 Often Observed 

2. The online/threaded 
discussions contributed 
to my learning 

4.33 0.76 Often Observed 

3. Can easily ask 
questions in the group 
chats 

4.41 0.81 Often Observed 

4. Communicate regularly 
with other students in 
our class 

4.27 0.89 Often Observed 

5. Allows collaboration 
among students 

4.38 0.88 Often Observed 

Overall 4.35 0.68  Often Observed 

 

Table 2 presents that the respondent’s 
perception of the dialogue of transactional distance 
education as to email, synchronous discussion, 
asynchronous discussion, and chat room were all 
often observed with an overall mean of 4.35, 4.38, 
4.39, and 4.35 respectively.  

The dialogue of transactional distance 
education using email as a form of communication 
was often observed in today’s educational setup as 
indicated in the result. It can be gleaned that 
teachers and learners facilitated their online 
communication through email. Also, it can be 
inferred that learners used email to communicate 
with their peers and raise some academic 
concerns with their teachers. On the other hand, 
teachers used email to provide feedback, 
comments, and student output suggestions. Thus, 
email as a form of communication is an avenue to 
connect teachers and students in this new normal 
in education. 
 In terms of synchronous discussion, all the 
indicators were perceived as often observed and 
imply that the dialogue of transactional distance 
education in terms of synchronous discussion was 
often observed in the current educational system. 
It can be gleaned that teachers and students were 
engaged in online discussions during online 
classes. Also, it can be noted that during the 
synchronous discussion, students have the chance 
to communicate with their peers and teachers. 
Also, it is an opportunity for them to raise their 

concerns, acquire substantial knowledge 
based on the subject matter and convey significant 
ideas, theories, and evidence that will add to the 
fruitful discussion. Hence, the benefits of 
synchronous discussion can be observed as the 
student and teacher continuously engage during 
an online class. 

Correspondingly, the dialogue of 
transactional distance education in terms of 
asynchronous discussion was perceived by the 
respondents as often observed and it can be 
gleaned that teachers are offering opportunities for 
learners to communicate with one another in an 
offline setup using various social media platforms. 
Also, it can be observed that teachers allot enough 
time for students’ consultation. Thus, conversation 
during the asynchronous discussion is evident and 
beneficial for both teachers and students. 

In terms of the chat room, the results 
showed that students often observed chat rooms in 
today’s educational setup. It can be noted that the 
utilization of chat rooms during online discussions 
was beneficial for students and teachers to obtain 
real-time feedback, comments, and suggestions. 
Also, it can be inferred that chat rooms such as 
messenger and google hangout became the 
medium of communication that connect teachers 
and students during online classes despite 
distance education. Hence, chat rooms served a 
significant purpose in bridging the knowledge and 
wisdom between teachers and learners. 

Dialogue in transactional distance 
education plays a vital role in ensuring learning 
among students. Studies reveal that the extent of 
dialogue between teachers and students is greater 
in some subject areas and at some educational 
levels than in others where comparable media are 
employed. One of the significant indicators of 
whether or not the transactional distance will be 
bridged, notwithstanding the dynamics of any 
teaching-learning transaction, includes whether 
and how much dialogue between students and 
teachers is achievable (Keegan, 2016). 
 
 
3. Perceived Learner Autonomy of 

Transactional Distance Education 
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Table 3 
Perceived Learner Autonomy of Transactional Distance Education  

Indicators Mean SD 
Verbal 

Interpretation 

Motivation 

1. Attend class regularly 4.46 0.81 Often Observed 

2. Consistently prepares 
for class 

4.19 0.99 Often Observed 

3. Put great effort into 
reading and studying 
the lessons in advance 

4.23 0.86 Often Observed 

4. Determined and has an 
interest in learning and 
acquiring skills 

4.34 0.88 Often Observed 

5. Submit the required 
tasks on time or ahead 
of time 

4.38 0.88 Often Observed 

Overall 4.32 0.72  Often Observed 

Critical Thinking 

1. Easily organize 
thoughts and make 
connections between 
ideas 

4.29 0.74  Often Observed 

2. Apply logical reasoning 
in making decisions 

4.30 0.74  Often Observed 

3. Approach complex 
issues in a variety of 
ways 

4.19 0.89  Often Observed 

4. Practice a focused and 
systematic way of 
thinking 

4.32 0.73  Often Observed 

5. Construct logical 
conclusions to 
problems, issues, and 
situations 

4.29 0.82  Often Observed 

Overall 4.28 0.67   Often Observed 

Application 

1. Apply skills in real-life 
situations 

4.34 0.88 Often Observed 

2. Use the information 
and skills learned to 
solve problems and 
make decisions 

4.32 0.90 Often Observed 

3. Develop a higher level 
of thinking in 
performing the task 

4.41 0.76 Often Observed 

4. Create new ideas 
related to the skills 
learned 

4.42 0.90 Often Observed 

5. Can earn a national 
certificate with the skills 
and competencies 
learned after 
graduation 

4.35 0.85 Often Observed 

Overall 4.37 0.72  Often Observed 

As shown in Table 3, the perceived learner 
autonomy of transactional distance 

education. In terms of motivation, the result 
provides that the respondents perceived 
motivation of transactional distance education as 
often observed with 4.32 as an overall mean. The 
outcomes imply that students remain motivated 
despite the challenges and struggles students 
experience during the pandemic learning. 
Also, it can be observed that students provide time 
to do their tasks and enter classes. Gleaned on the 
outcome, it can also be inferred that students 
continuously worked well in an online educational 
setup. Thus, no matter what the students face in 
today’s academic structure, they remain 
encouraged and persist to attend their classes. 
 Critical thinking was perceived as often 
observed by the student-respondents with an 
overall mean of 4.28. It shows that learners were 
critical thinkers and capable of practicing in-depth 
analysis and critical reasoning in doing their 
academic tasks. Also, it can be claimed that 
learners were capable of processing substantial 
knowledge through their higher-order thinking 
skills. Thus, learners’ critical thinking was evident 
in the present educational system. 
 In terms of application, the results imply 
that students were capable of applying the 
knowledge and learning experiences they’ve 
learned throughout the pandemic learning as it 
garnered an overall mean of 4.37 (often observed). 
Likewise, it can be observed that learners can 
create and develop essential and influential ideas 
and apply the skills and competencies they’ve 
gained in real-life situations. Thus, learners’ 
application of substantial learning experiences is 
evident in today’s educational setup. 
 Learner autonomy which is closely related 
to learners' sense of self-responsibility or self-
determination, can be significantly impacted by 
educational interactions, the level of sturdiness or 
versatility required in lesson development and 
implementation, and the extent to which learners' 
relations of dominance are placed above learning 
procedures (Bei, et al., 2020). Students have 
excellent learning inspiration, although the gaining 
conditions have changed from learning at school to 
remote learning. Students, as of now, have the 
longing and bearing to rouse themselves in 
education. Students likewise keep on attempting to 
streamline each distance, gaining movement by 

http://www.ioer-imrj.com/


 

 

 

P – ISSN 2651 - 7701 | E – ISSN  2651 – 771X |  www.ioer-imrj.com 
 ANDAYA, J.R., BRIONES, E.O., Transactional Distance Education and the Life and Career Skills of Technical – 

Vocational – Livelihood Students, pp. 116 - 127 

122 

              IOER INTERNATIONAL MULTIDISCIPLINARY RESEARCH JOURNAL, VOL. 4, NO. 3, SEPT., 2022 
                                                                                                                             

                             
getting support from educators and guardians 
(Veronika et al., 2021). 

 
6. Students' Perception of Life and Career 

Skills 

Table 4 
Students' Perception of Life and Career Skills  

Indicators Mean SD VI 

Flexibility and Adaptability 

I can… 
1. adapt to a range of contexts, tasks, 

responsibilities, tasks, and 
timetables 4.13 0.85 Evident 

2. work well in an environment of 
uncertainty and shifting priorities 

4.04 0.82 Evident 

3. integrate feedback efficiently 3.96 0.88 Evident 

4. positively respond to compliments, 
setbacks, and criticisms 

4.16 0.76 Evident 

5. comprehend, compromise, and 
balance many points of view and 
beliefs to find practical solutions 

4.32 0.79 Evident 

Overall 4.12 0.64  Evident 

Initiative and Self-Direction 

I can… 
1. set and balance short-term and 

long-term goals 4.29 0.85 Evident 
2. utilizes time, efficiently manages, 

and completes workloads, and 
works independently 

4.10 0.86 Evident 

3. expands possibilities for learning 
and competence development 

4.24 0.84 Evident 

4. proactive in advancing skills and 
abilities to a professional level 

4.10 0.83 Evident 

5. demonstrates a dedication to 
learning, for it is a lifelong process 

4.20 0.81 Evident 

Overall 4.19 0.69  Evident 

Social and Cross-Cultural Skills 

I can… 
1. identify when it is suitable to speak 

and when it is appropriate to listen 4.33 0.78 Evident 
2. manage my classmates or 

colleagues in a respectable and 
organized manner 

4.27 0.84 Evident 

3. work well with people from a variety 
of socioeconomic and cultural 
backgrounds while respecting 
cultural diversity. 

4.38 0.70 Evident 

4. work together and accept other 
people's perspectives and values 
with an open mind. 

4.25 0.76 Evident 

5. handle social and cultural diversity 
to generate fresh concepts, boost 
innovation, and improve work 
quality 

4.35 0.64 Evident 

Overall 4.32 0.59  Evident 

Productivity and Accountability 

I can… 
1. manage time and required tasks 

effectively 4.15 0.95 Evident 

2. organize work into priority lists and 
work plans to get the results wanted 
even amid challenges and pressure 

4.10 0.87 Evident 

3. work positively and fairly 4.11 0.86 Evident 

4. do multi-tasking 4.10 0.91 Evident 

5. actively participate, be reliable, and 
can be held responsible for 
outcomes 

4.03 1.00 Evident 

Overall 4.10 0.75  Evident 

Leadership and Responsibility 

I can… 
1. employ interpersonal and 

problem-solving abilities to lead 
and persuade others toward a 
specific objective 4.14 0.83 Evident 

2. utilize strengths to achieve a 
common goal 

4.14 0.80 Evident 

3. encourage others to do their best 
by setting an example and 
generosity 

4.13 0.88 Evident 

4. establish honesty and good 
values when exercising power 
and control 

4.14 0.90 Evident 

5. responsible and keep others' best 
interests in mind 

4.22 0.78 Evident 

Overall 4.15 0.70  Evident 

 

Table 4 specifies student-respondents’ 
perceptions of life and career skills. Students’ 
social and cross-cultural skills got the highest 
mean of 4.32, following this was initiative and self-
direction with 4.19, leadership and responsibility 
got a mean of 4.15, while flexibility and adaptability 
obtained a mean of 4.12 and productivity and 
accountability with a mean of 4.10. The TVL 
students perceived life and career skills as evident. 
The results indicate that students have shown 
evidence of their life and career skills amidst the 
pandemic learning and teaching. Thus, it can be 
inferred that students despite having an online 
educational setup wherein they have limited 
interactions and conversations with their teachers, 
classmates, and other people remain amicable, 
socially sensitive, and mindful of people’s cultural 
differences. Lastly, since productivity and 
accountability obtained the least composite mean, 
it shows that students faced troubles, distractions, 
and challenges during the new normal setup in 
education but were able to adapt and the 
productiveness and accountability are still evident 
in them. 
 It has been elaborated by Fabian et al. 
(2022), on the skills and competencies needed by 
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the learners to survive transactional distance 
education. This opportune review followed the 
quick and fundamental change of schools to 
online-based learning brought about by the 
pandemic. The students’ earlier learning methods 
were essentially disturbed, while schools tried to 
keep educating by activating other learning 
modalities (Fabian et al., 2022). As up close and 
personal showing returns, online learning ought to 
be a priority for speculation exhibiting returns, 
ensuring students partake in the wide range of 
skills to harness talents and abilities, especially as 
it emphasizes technology. 
 
4. Test of Correlation between Transactional 

Distance Education Elements and Students' 
Life and Career Skills  

Table 5 
Test of Correlation between Transactional Distance Education 
Elements and Students’ Life and Career Skills  
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Email .571** .439** .567** .494** .578** 

Synchronous 
Discussion 

.569** .533** .523** .556** .547** 

Asynchronous 
Discussion 

.463** .395** .443** .457** .413** 

Chatroom .449** .472** .412** .442** .548** 
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Motivation .512** .501** .429** .496** .429** 

Critical 
Thinking 

.553** .703** .528** .647** .699** 

Application .505** .605** .405** .537** .585** 

 **. Correlation is significant at the 0.01 level (2-tailed). 

 
As exhibited in Table 5, there is a significant 

relationship between the respondents’ perceptions 
of transactional distance education elements and 
their life and career skills. It can be gleaned from 
the respective r-values of each indicator ranging 
from 0.403** as the lowest to 0.703** as the 
highest. The components imply a significant 
relationship between the respondents’ perceptions 

of transactional distance education elements 
specifically structure, dialogue, and learner 
autonomy, and their life and career skills: flexibility 
and adaptability, initiative and self-direction, social 
and cross-cultural skills, productivity and 
accountability, and leadership and responsibility. 
The results entail that the elements of transactional 
distance education serve as a significant 
contributing factor in strengthening and improving 
students’ life and career skills. Also, it can be 
inferred that as the elements of transactional 
distance education continue to emerge within the 
educational system and taper the psychological 
and communication gap, students’ life and career 
skills will continue to grow. Similarly, students’ life 
and career skills are significant components of 
transactional distance education. As a result, the 
null hypothesis was rejected for the reason that all 
the correlations are moderate to strong and are 
statistically significant at the .01 level. 

The ongoing innovation has a crucial 
impact in giving a learning foundation near an eye-
to-eye class, notwithstanding students’ actual 
detachment from the teacher and other students 
(Abuhassna & Yahaya, 2018). Despite the physical 
distance, today's technology is critical in delivering 
a learning environment that is as good as a face-
to-face learning session. Technology has made 
education at a distance feasible, and these results 
imply that communication tools employed in a 
distance learning context integrate both time and 
spatial elements to connect the teachers and 
learners (Abuhassna & Yahaya, 2018). However, 
it's crucial to strike a balance between using 
technology and other activities that foster 
connections, creativity, and growth (Halupa, 2016).  

According to Wardynski (2019), whereas 
technology has enabled people to connect on a 
worldwide scale, people who are literally near to 
one another are frequently far away from each 
other because of their failure to cast aside their 
gadgets. Also, growing children may experience 
cognitive changes, as a result of frequent exposure 
to electromagnetic fields (EMFs) and blue light as 
modern technology is also often linked to 
excessive exposure to the abovementioned 
matters, as well as a prospective increase in social 
isolation as a consequence of devoting more time 
"connected" to smart devices than actually 
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spending time with families and friends. 
Consequently, learners be obliged to use 
technology with caution. Overuse could have an 
adverse impact on students' physical, mental, 
emotional, and social development, especially 
given how frequently technology is used in 
education nowadays (Halupa, 2016). 
 
CONCLUSIONS  

Based on the data gathered, it can be inferred 
that: 

1. There is no significant relationship between 
transactional distance education elements and 
students’ life and career skills is not sustained.  

2. Furthermore, among all the elements of 
transactional distance education, dialogue 
was perceived to aid the students better in the 
achievement of life and career skills and the 
structure is notably the least. Also, it is 
determined that students' social and cross-
cultural skills were the ones they developed 
the most, and productivity and accountability 
were marked as the least developed but have 
remained evident in the students. 
 

RECOMMENDATIONS 

Based on the conclusions formulated from the 
findings, the following recommendations were 
given: 

1. The school and its teachers may continue 
working in partnership with the potential 
stakeholders to aid students in developing 
life and career skills in the workplace. Also, 
to enhance productivity and accountability 
students may be emboldened to actively 
participate and focus more on their learning, 
especially in distance education. 

2. Technical-Vocational-Livelihood track 
coordinators and teachers may be 
encouraged to continue using and 
enhancing their current approaches and 
methods since it is observed that the 
structure, dialogue, and autonomy of 

learners in their current educational 
setup aid in the development of skills 
needed by the 21st Century learners. 

3. Future researchers on transactional 
distance education may correlate other 21st 
century skills such as learning and 
innovation skills, and information, media, 
and technology skills may utilize 
respondents belonging to other age groups 
and may use other forms of qualitative data 
to evaluate the student’s perceptions and 
experiences in transactional distance 
education. In this manner, it would be more 
concrete to correlate this data. 
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