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ABSTRACT

Bilingual education is recognized worldwide as an effective pedagogical approach to learning a new
language. This phenomenological study aimed to explore the lived experiences of Filipino teachers
teaching preschool in Vietnam. The research employed semi-structured interviews for data collection. The
participants were 10 Filipino teachers who were teaching preschool in Vietnam. The purposive sampling
technique was used to select the participants who shared common experiences teaching preschool in
Vietnam. The interviews were recorded, transcribed, and organized into themes based on the research
purpose. The emergent results were categorized into five main themes, such as (1) cultural adaptation and
integration challenges, (2) teaching practices and strategies approach, (3) curriculum and pedagogy
system, (4) coping with challenges-response, and (5) professional growth and identity-development. The
results revealed that the experiences of Filipino teachers teaching preschool in Vietham offer valuable
insights for educational institutions and policymakers. Implementing language proficiency training, cross-
cultural pedagogy training, continuous professional development, and support systems can better prepare
and support teachers in a cross-cultural setting.

Keywords: Lived experiences in teaching preschool, Filipino teachers in Vietnam, preschool teachers,
Vietham

challenges in the learning process which are set
on the ability of learning that require attention and
demand like learning style where teachers need to
think in meeting the needs of students. Hence, it
also deals with student bullying and family
problems, key student issues. Safeguarding
students from bullying and family issues is
necessary, and teachers must emphasize
emotional support. In addition, lack of funding is
another issue, no transparency on effective
communication is lacking for daunted tasks among

INTRODUCTION

The perceived issues, gaps, and
challenges of lived experiences of Filipino
teachers teaching in Vietnam are the adjustment
of the educational system compared to the
educational system in the Philippines. The
teaching approach to school curriculum varies
depending on the trends of teaching in the 21st
century in overcoming them. It is a phenomenal
career for teachers in their day-to-day routine in

teaching. The issues, gaps, and challenges inside
the classroom outweigh the role of teachers in
overcoming the problems. The challenges, issues,
and gaps are to understand the various student

students and teachers, being under-challenged
and motivated like students are bombarded with
many assignments and examinations with lacking
resources and materials due to their financial
stability where they cannot do the research.
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Disciplining of students, extended working hours
and endless paperwork, time management,
pressure from the work, and burnout. The issues,
gaps, and challenges assess students' learning
needs and literacy. Teachers' perceptions and
experiences identify the learning gaps and
competence of the learning process especially in
preschool level learners. It expresses the learning
issues, gaps, and challenges of the skills of
students in advanced skills, creating knowledge
and information, interpretation, analysis, and
critical thinking (Svensson et al. 2022).

Moreover, the significant aspect of the
lived experiences of Filipino teachers in Vietnam
ensures the effective support of the learning
process. It develops and aids the teacher's
instruction process and challenges, especially in
dealing with preschool learners. It provides
trajectory instructional skills and needs for
teachers where educators need support and
strength as professionals. It determines the
success of teachers in the instructional skills,
competency skills, and ability skills. Instructional
skills are common among teachers, however, the
skills must be upgraded especially on the trend of
teaching in the 21st century. This will lead to a
better output and result in the skills of instruction
and competency. It reflects in the professional
gualities, instructional skill approaches,
competency skills, and instruction ability. It shows
knowledge, organization in teaching skills, and
competency skills as effective teachers among the
learners. It ensures the proper development of
instructional skills and competency skills. It
provides novice competency among teachers in
integrating knowledge in preparation for the
lesson. It provides teachers with a professional
stand-in teaching that focuses on various domains
of learning, (Mallillin 2020, pp. 1-11). It reveals the
ability of teachers to be competent in the learning
process in designing instructional materials and
managing and assessing the learning process. It
intensifies instructional materials that equip
teacher's competency in instructional methods
and strategies. It helps to provide proper
instructional materials to prepare the learners for
their academic performance and personal initiative
in teaching. This helps to prepare an excellent
classroom and ensures teacher proficiency in

promoting the quality of education. It equips

the learners with the proper skills and knowledge
of the subject matter in teaching. It provides
instructional skills and competency skills to
promote quality of teaching, professional standard,
advancement, and training, (De Vera et al. 2021,
pp. 61-80).

OBJECTIVES OF THE STUDY

This study was conducted to 1) present the
lived experiences of Filipino teachers teaching
preschool in Vietnam; 2) determine the issues and
challenges of Filipino teachers; and 3) propose
development training for Filipino teachers in
Vietnam.

METHODOLOGY

The research employs the qualitative
research design on the lived experiences of
Filipino teachers in teaching preschool in Vietham.
It analyzes and evaluates the lived experiences of
Filipino teachers in teaching preschool. This
includes the process and analysis of Filipino
teachers' issues and challenges in teaching
preschool lived experiences in Vietnam.

The qualitative research design has unique
features in the process and methods of research
and methodology. It aspires to expand and grow
the experiences and knowledge of qualitative
research design better to utilize the order and
variety of research design. One of the interesting
areas of qualitative research design is the
interview protocol. Interviews provide the
participants best experiences for providing in-
depth information regarding student viewpoints. It
is coupled with data collection and other forms of
analysis and information. It explores effective
conduct and manners of qualitative interview, in-
depth novice investigation in practice components,
and expanding interview design (Turner 1l &
Hagstrom-Schmidt, 2022).
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Correlated to this, Hennink, & Kaiser,
(2022) further stressed that qualitative research
design assesses the empirical review to identify
the strategies, and saturation guidelines in the
research process. It is supplemented by
references and articles that objectively define the
gualitative research process and design. It
converges the methods of qualitative research
design and methods in applying lived experiences
of Filipino teachers in teaching preschool level,
especially in Vietham. It is a guiding principle of
adequacy and samples for qualitative research.
The study's participants or respondents are
Filipino preschool teachers in Vietnam. This is to
evaluate the lived experiences in teaching
preschool among them. The respondents must be
teaching for at least six to ten years to have a basis
for evaluating the study under investigation. Ten
(10) respondents were utilized in the study. This
will ensure the validity and reliability of the study.

Indeed, purposive sampling is utilized in
the study where the respondents are topped for
the sampling techniques. Purposive sampling is
straightforward for its complexity in selecting the
study's sample size. It provides objectives to better
match the criteria in the study's sample size to
improve the rigor of the result of the study
trustworthiness, and credibility as to the sampling
techniques' concept (Campbell et al., 2020, pp.
652-661).

Upon the approval of the instruments by
the researcher adviser. The researcher made a
letter of request to be approved by the Ministry of
Education and Training for the preschool teachers
together with the research instrument samples.
Upon approval of the letter, the researcher sends
the questionnaire via Google Forms for easy
distribution and retrieval.

The questionnaire is sent via Google
Forms to the preschool teachers with consent,
waiver, and permission. The consent is purely
confidential for purposes of conducting the study

only. Those preschool teachers who

answered the questionnaire will be part of the
study's respondents. After answering the
qguestionnaire in the Google Form, it will
automatically be saved for data analysis. The
questionnaire is confidential for the respondents.

RESULTS AND DISCUSSION

Data analysis is a particularly important
segment in research. Ningi (2022) believed that
gualitative research data analysis carries more
negative connotations than any other single part of
the research process. This could be attributed to
the fact that in qualitative studies, data are usually
recorded in words, descriptions, opinions, and
feelings rather than numbers.

Furthermore, Cleland (2022) explained
that data analysis is the process that differentiates
guantitative from qualitative research. Data
analysis is a process whereby researchers search
and arrange it to enhance their knowledge of the
data and present what they learned to others.
Similarly, Meeker, Escobar, and Pascual (2022)
highlighted that data analysis is arranging data into
effective units according to topics and themes.

The current research adopted the
fundamental approaches in analyzing the output
from the interviewees. The analysis includes data
reduction, transcription of interviews, data display,
and conclusion drawing. The approach involves
arranging the data to create explanations and new
findings. Teachers have expressed and
considered teaching abroad as life’s turning point.
In other words, it was a decision based on several
reasons, namely: attractive  remuneration
packages, desire to have supportive and
compassionate leaders, and local teaching
encounters as stimuli in working overseas,
optimistic regard for adapting to a new culture,
passion for educating amidst challenges, and
pursuit for independence and self-growth (Islam &
Aldaihani, 2022).
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1. Thematic analysis of the Lived experiences
of Filipino teachers teaching preschool in
Vietnam

The interview analysis captured the
experiences of Filipino teachers teaching
preschools in Vietham and revealed the five
overarching themes that can be gleaned as
highlighted in Table 1: Cultural Adaptation and
Integration; Teaching Practices and Strategies;
Curriculum and Pedagogy; Coping with
Challenges. These constitute the voice of
preschool teachers in Vietham as they teach
overseas. The following sections explain the
various viewpoints on the topic.

Table 1
Thematic analysis of the Lived experiences of Filipino
teachers teaching preschool in Vietnam

Themes Cluster

Emerging Themes

Experiences of adapting to a new cultural and educational
environment in Vietnam. Cultural Adaptation and Integration-
Challenges related to language barriers, cultural norms, and Challenge
teaching styles.
Approaches used by Filipino teachers to engage Vietnamese
preschool students effectively. i i and
Coping strategies for managing diverse classrooms and Approach
addressing individual student needs
Relationships with students, parents, and colleagues in the
Vietnamese preschool setting.
Challenges and successes in building rapport and
communication within the multicultural context.
Perceptions of the suitability of the curriculum and teaching
methods in the context.
Perspectives on incorporating elements of Filipino culture into
the curriculum.
Experiences with administrative support and resources
provided by the preschool institution.
Challenges related to work-life balance and overall job
satisfaction.
Strategies employed to overcome difficulties related to
cultural adjustment and teaching practices.
Coping mechanisms for managing stress and maintaining
mativation in a foreign teaching environment
Reflections on personal and professional growth as a teacher
in Vietnam.

The impact of the teaching experience on the participants'
identity and career aspirations.

Interpersonal Relationships

Curriculum and Pedagogy- System

Work Environment and Support

Coping with Challenges- Response

Growth and Identity-
Development

Education reproduces cultural values,
norms, and ideologies (Misiaszek 2022). Difficulty
in preparing early childhood educators for teaching
in a cross-cultural context or a country different
from their own arises in settings where teaching
strategies and curriculum do not necessarily
transfer from one cultural context to another.
Moreover, teachers carry hidden cultural and
emotional assumptions about the best and
appropriate teaching practices for young children.
It better impacts pre-school teachers in the scope

of early childhood education experiences
(Kunze & Mclintyre 2022).

Hence, teaching approaches in one
cultural context may not work in another. In
addition, Western theories of child development
and childcare have dominated the field of early
childhood education, perpetuating discourse that
supports a Western framework of developmentally
appropriate  practices. The increase in
internationalization in education and growing
numbers of educators traveling abroad has
exposed a need to prepare early childhood
educators for teaching in culturally diverse
regions. Educators must be able to consider the
child's culture, understand the notion of cultural
relativity, and discard ethnocentrism (Alshar’e et
al. 2022).

1.1. Theme 1: Cultural
Integration-Challenge

Adaptation and

According to the study by Alicamen, Daryl
Benedict & Becamon, Allycca (2022), language
differences can be a primary challenge for Filipino
teachers, especially if they are not fluent in
Vietnamese. Effective = communication  with
students, parents, and colleagues is essential for
building relationships and delivering quality
instruction. Overcoming the language barrier may
require dedicated language learning and non-
verbal communication strategies.

IDI 1: "Language barrier: If you are
unfamiliar with the Viethamese language, it may
be challenging to understand and communicate
effectively with local educators and authorities who
can guide curriculum standards and policies."

IDI 2: “The language batrrier is a real deal.
None of the children in the class understand
English. As a teacher, | must find a simple way to
let my learners understand and follow my lessons.”
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IDI 5: “My preschool teaching in Vietnam at
first requires me to adjust a lot since we have
different languages.”

It can be deduced that a few participants
are experiencing language barrier concerns, and
the need to immerse themselves in the
Vietnamese language or the language counterpart
is necessary. It investigates the language
difficulties of language barriers in teaching
preschool and identifies the provisions adopted in
early childhood care by various psychologists to
improve the teaching process of preschool
children. It analyzes children's language barriers
and difficulties based on national guidelines in
Vietham, and national regulation theories in
language development and difficulties. It identifies
the language difficulties and broader spectrum by
the needs of the preschool children's decision and
assistance (Joner, Reikeras, & Alvestad 2022).

1.2. Theme 2: Teaching Practices and
Strategies-Approach

Teaching practices and strategies play a
crucial role in the success of Filipino teachers
teaching preschool in Vietnam. This is necessary
in the preschool teaching practice and strategies
approach for better academic performance
(Goodwin et al. 2022). As they navigated the new
cultural and educational environment, these
teachers adapted their approaches to engage
effectively with Vietnamese preschool students.

IDI 1: “Teachers must inculcate the rules to
follow inside the classroom with learner’s
participation and agreement.”

IDI  2: "Implementing a behavior
management system with a day-to-day structure
and creating a caring classroom environment with
visual supports, classroom routines, and effective
planning.”

IDI 8: “There are kinds of classroom
management that a Filipino teacher will apply
while teaching the students such as authoritarian,
authoritative, permissive, and indulgent.”

IDI 9: “l use my CM to reward behavior and
participation. Vietnamese children are very
competitive. They love to learn some activities by
competing."

This shows that teaching strategies focus
on the rules to be followed inside the classroom.
The teaching approach implements the behavior
and management system in the classroom setting
where the behavior of preschool children is
rewarded. It provides better teaching intervention
in the educational setting of preschool teachers.
This includes student performance, learning
activities, direct instruction, learning reflection, and
students' interests (Mallillin 2022).

1.3. Theme 3: Curriculum and Pedagogy-
System

Curriculum and pedagogy are fundamental
components of the educational system that
significantly impact the learning experiences and
outcomes of Filipino teachers teaching preschool
in Vietham (Wulandari et al. 2022). Both elements
are interconnected and shape the teaching and
learning processes in the classroom.

IDI 3: “Teacher sets curriculum planning,
designs active and student-centered based
learning, creates play and language
development."

IDI 5: "Well, for instructional delivery, | see
that my set objectives are met, and my prepared
class activities are always suitable to the kids' age,
integrating a play-based approach.”

IDI 10: "Instruction delivery is maintained for
preschool based on the goals established in
several methods, such as Planning and
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preparation: The instructor must thoughtfully plan
and create lessons that are in line with the goals
that have been established. This entails picking
the right materials, exercises, and tests.
Differentiation: To fulfill the needs of each student,
the teacher should adapt the lesson plan. This
could entail varying the quantity of support offered,
the method of instruction, or how pupils are
grouped. Active participation: Teachers should
maintain their pupils' participation in the
classroom. This can be accomplished through
various activities, including practical instruction,
games, and debates. Feedback: Students should
receive regular feedback from their teachers. This
aids pupils in monitoring their development and
identifying their weak areas."

Balancing the curriculum's requirements
and employing effective pedagogical practices can
lead to a dynamic and enriching learning
environment for Filipino teachers and their
Vietnamese preschool students. By continuously
reflecting on their teaching methods and exploring
innovative approaches, Filipino teachers can
positively impact their students' academic, social,
and emotional development in the Viethamese
educational system (Alam 2022).

1.4. Theme 4.
Response

Coping with Challenges-

Coping with challenges is crucial for Filipino
teachers teaching preschool in Vietnam,
especially when they face the complexities of living
and working in a foreign country with a different
cultural and educational context. Coping strategies
are essential for maintaining their well-being, job
satisfaction, and effectiveness as educators.

IDI 6: “If | have to be honest, it is never easy
to deal with the issues and challenges we teachers
face, especially in a foreign country. But we can't

let go of our positivity and must remove
ourselves from the situation. | always make sure
that 1 am surrounded by good people who can
maintain my positive energy and help me relieve
stress and rejuvenate.”

IDI 8: “To begin with, | design a plan for solving
the difficult situation then | try to be objective about
the situation, Next, | surround myself with positive
people to help me get through and accept it is not
possible to change everything then focus on what
you can change the most important part is to make
your physical and mental health a priority.”

IDI 10: “I try to build relationships with my
students and their families. Building strong
relationships with my students and their families is
essential for success. | get to know my students'
interests and make an effort to connect with them
on a personal level. This helps me build trust and
rapport, making it easier to teach my students."

By proactively responding to challenges
and adopting coping strategies, Filipino preschool
teachers in Vietnam can overcome obstacles,
grow personally and professionally, and create a
positive and enriching educational experience for
themselves and their students. The ability to adapt
and thrive in a foreign educational context will
contribute to their effectiveness as educators and
make a meaningful impact on the young learners
they teach (Corwin et al. 2022).

1.5.Theme 5: Professional Growth and

Identity-Development

Professional growth and identity development
are integral to a Filipino teacher's journey when
teaching preschool in Vietnam. As teachers
engage in the educational system of a different
country, they undergo personal and professional
transformation, which shapes their teaching
practices and impacts their overall well-being.
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IDI 3: “Enroll in some hands-on training and
workshop activities. Enroll in some courses related
to your field and for self-development.”

IDI 4: “To improve my teaching approach, |
should keep myself updated on the current trends
in teaching preschool. | should embrace those
challenges with optimism for me to stay longer in
this profession here in Vietnam and invest in my
professional development.”

IDI 5: ‘I believe that staying updated to
research-based practices in teaching preschool
helps improve my teaching approach.”

IDI 6: "For me, this is a no-brainer question.
You have to continue learning new things by taking
courses to be updated with the latest programs
and technigues in teaching."

Professional growth and identity development
are transformative journeys for Filipino teachers
teaching preschool in Vietham. Embracing
continuous learning, self-reflection, cultural
sensitivity, and adaptability contributes to their
effectiveness as educators and positively affects
the educational experiences of their students.
Fusing their Filipino heritage with the Vietnamese
cultural context shapes their unique identity as
cross-cultural teachers, enriching their
professional lives and the educational landscape
(Fitzgerald, & Clukey 2022, pp. 1346-1353).

CONCLUSION

The study on Filipino teachers in Vietham
highlights several key conclusions. First, language
proficiency training is crucial for effective
communication with students, parents, and
colleagues, essential for building strong
relationships and delivering quality instruction.
Second, the need for cross-cultural pedagogy
training is emphasized, enabling teachers to adapt

to the Vietnamese context and avoid
ethnocentrism.

Continuous professional development is
also vital, with the study suggesting that
workshops and training help teachers stay abreast
of research-based practices, enhancing classroom
effectiveness. Additionally, the importance of
coping strategies and support systems for
teachers adapting to a foreign environment is
underlined, as this can improve their well-being
and job satisfaction.

The study also finds that -cultural
integration and identity development are crucial for
creating an enriching educational experience.
Filipino teachers can benefit from embracing their
heritage while incorporating Vietnamese culture.
Moreover, the significance of reflective teaching
practices is highlighted, encouraging teachers to
assess and adjust their methods for a better
learning environment.

Lastly, the experiences of Filipino teachers
in Vietham offer valuable insights for educational
institutions and policymakers. Implementing
language proficiency, cross-cultural pedagogy
training, continuous professional development,
and support systems can better prepare and
support educators in cross-cultural settings,
ultimately benefiting students' academic and
social-emotional development.

RECOMMENDATION

Following comprehensive data analysis,
several key recommendations have been
identified to enhance the effectiveness of Filipino
teachers planning to teach preschool in Vietnam.
Language proficiency training is critical to
overcome language barriers and facilitate effective
communication with students, parents, and
colleagues. Additionally, cross-cultural pedagogy
training is essential for these teachers to adapt
their teaching methods to the Vietnamese context
while embracing cultural relativity and reducing
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ethnocentrism. Continuous professional
development through workshops and training is
also recommended to keep teachers updated with
the latest teaching trends and practices.

Moreover, developing coping strategies
and providing support systems are vital for
managing the challenges of teaching abroad,
personally and professionally. Teachers should
also be encouraged to integrate their Filipino
heritage with Viethamese cultural elements in their
teaching practices, promoting an inclusive
educational experience. Regular reflective
teaching practices are important for improving
teaching methods and effective student-teacher
interactions. Lastly, establishing collaborative
professional learning communities can provide a
supportive environment for idea exchange and
enhance job satisfaction. Implementing these
recommendations will not only improve the
teaching experience for Filipino educators in
Vietnam but also positively impact the academic,
social, and emotional development of their
preschool students.
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