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ABSTRACT

This study explores the profile, motivation, self-efficacy, and competence of teachers in inclusive
classrooms, with a focus on how these factors vary across age, sex, educational attainment, length of
service, and position. Using descriptive statistics, the study analyzed levels of motivation, self-efficacy, and
competence among teachers. Analysis of Variance (ANOVA) revealed significant variations influenced by
professional positions rather than demographic factors like age, sex, or length of service. Correlation
analysis showed strong positive relationships between motivation, self-efficacy, and competence,
underscoring the interrelated nature of these factors in fostering effective inclusive teaching practices. The
findings emphasize the need for tailored professional development and support strategies, particularly for
teachers in lower positions, to enhance their confidence and effectiveness in inclusive settings.
Additionally, the study highlights the role of school culture and leadership in supporting teachers’
professional growth and commitment to inclusive education.
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INTRODUCTION

The study on inclusive education
emphasizes the importance of creating learning
environments that cater to all students, including
those with disabilities. This approach aligns with
global initiatives like the UN Convention on the
Rights of Persons with Disabilities (CRPD) and
Sustainable Development Goal 4 (SDG 4), which
advocate for diversity, equity, and accessibility in
education. In the Philippines, DepEd Order No. 21,
s. 2020, serves as a crucial framework within the
K-12 curriculum, focusing on teacher training and
development to enhance their competencies in
inclusive teaching. However, despite these
policies, there are still gaps in understanding the
practical implementation of inclusive education,

particularly in terms of teacher motivation, self-
efficacy, and competence.

The theoretical framework of the study is
rooted in Bandura's Social Cognitive Theory,
which highlights the importance of self-efficacy in
achieving goals, especially in challenging
environments like inclusive  classrooms.
Additionally, Deci and Ryan's Self-Determination
Theory provides insights into the intrinsic
motivation that drives teachers to adopt inclusive
practices, emphasizing the need for autonomy,
competence, and relatedness. Herzberg's Two-
Factor Theory is also considered, which
differentiates between hygiene factors that prevent
dissatisfaction and motivators that lead to job
satisfaction. These theories collectively provide a
comprehensive understanding of the factors that
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influence teachers' motivation, self-efficacy, and
competence in inclusive education.

The conceptual framework of the study
outlines the interplay between the independent
variables (age, sex, educational attainment, length
of service, and position) and the dependent
variables (teachers' motivation, self-efficacy, and
competence). The framework suggests that these
personal and professional factors significantly
influence teachers' performance in inclusive
classrooms. The study posits that older teachers,
females, those with higher educational attainment,
longer service, and higher positions are likely to
demonstrate greater motivation, self-efficacy, and
competence.

The study's significance extends to various
stakeholders, including DepEd officials, local
government units, school heads, teachers,
learners, and researchers. The findings are
expected to provide valuable insights for
enhancing the quality of inclusive education in the
Philippines. For instance, DepEd officials can use
the results to strengthen their efforts in providing
accessible and quality education, while school
heads and teachers can Dbenefit from
understanding the factors that influence their
motivation and effectiveness in inclusive
classrooms. The study also holds relevance for

future research, offering a methodological
template for evaluating similar educational
programs.

Finally, the study employs a descriptive
correlational research design, targeting 385
teachers in the Schools Division of lloilo City. The
data collection involves a revised researcher
guestionnaire that gathers information on teachers'
profiles and measures their motivation, self-
efficacy, and competence. Statistical tools like
frequency count, percentage, mean, rank, T-test,
ANOVA, and Pearson r are used to analyze the
data, to identify significant differences and
relationships among the variables. The study's
findings are expected to contribute to the broader
understanding of inclusive education in the
Philippine context.

OBJECTIVES OF THE STUDY

This study aimed to:

1. To assess the levels of motivation,
self-efficacy, and competence among
teachers in inclusive classrooms within the
Schools Division of lloilo City, Philippines,
for the school year 2023-2024.

2. To determine the profile of teachers in
terms of age, sex, educational attainment,
length of service, and position, and analyze
how these factors influence their motivation
in teaching within inclusive classrooms.

3. To evaluate the levels of self-efficacy
among teachers in inclusive classrooms
and examine the relationship between self-
efficacy and the teachers' profiles.

4. To assess the competence of teachers in
implementing inclusive education
strategies and identify any significant
differences in competence based on their
age, sex, educational attainment, length of
service, and position.

METHODOLOGY

The study employs a quantitative,
descriptive-correlational research design, which is
suitable for investigating relationships between
variables and testing existing theories. The design
is appropriate for understanding teachers'
motivation, self-efficacy, and competence in
inclusive classrooms within the Schools Division of
lloilo for the school year 2023-2024.

The study's respondents consist of 385
teachers from the Schools Division of lloilo City,
selected using stratified random sampling. The
distribution of respondents across various districts
is detailed, ensuring that the sample is
representative of the population. This sampling
method allows for a comprehensive analysis of the
factors influencing teachers' motivation, self-
efficacy, and competence in inclusive classrooms.

Data collection was carried out using a
researcher-revised questionnaire, which included
three sections: the respondents' profiles, questions
about motivation, self-efficacy, and competence in
inclusive classrooms. The questionnaire was
designed to measure these variables using a 5-
point Likert scale, with specific intervals provided
for interpretation. This instrument was validated by
a panel of experts and pilot-tested with a sample

P —ISSN 2651 - 7701 | E—-ISSN 2651 — 771X | www.ioer-imrj.com
CANOSO, M.J.P., Teachers’ Motivation, Self — Efficacy, and Competence in Teaching in an Inclusive Classroom,
pp. 195 - 201

196


http://www.ioer-imrj.com/

I0ER INTERNATIONAL MULTIDISCIPLINARY RESEARCH JOURNAL, VOL. 6, NO. 4, DEC., 2024

of 25 teachers to ensure reliability, with Cronbach's
Alpha values indicating high reliability across all
measures.

The data gathering process involved
securing the necessary approvals from the
relevant authorities, distributing the questionnaires
through school heads, and ensuring that
respondents understood the purpose of the study.
Both online and printed questionnaires were used,
with a one-week window for responses. The
collected data were then encoded, tabulated, and
analyzed using the Statistical Package for Social
Sciences (SPSS) software, with assistance from a
statistician.

Various statistical tools were employed in
the analysis. Frequency count and percentage
were used to describe the distribution of
respondents based on demographic variables,
while mean and rank were used to assess the
levels of motivation, self-efficacy, and
competence. T-tests and Analysis of Variance
(ANOVA) were applied to compare differences
between variables, and Pearson r was used to
determine the relationships between the
dependent variables.

RESULTS AND DISCUSSION

The study delved into the demographic
profile, motivation, self-efficacy, and competence
of teachers working in inclusive classrooms,
analyzing how these factors vary based on age,
sex, educational attainment, length of service, and
position.

1. Profile of Respondents

The respondents predominantly consisted of
individuals aged 41 years and above (61%), with
the remaining 39% being 40 years old and below.
The sample was overwhelmingly female,
representing 81.1% of the respondents, while
males comprised 19.8%. In terms of educational
gualifications, a large majority held a Bachelor's
degree (71%), followed by those with a Master’s
degree (26.5%), and a small fraction had a
Doctorate degree (2.5%). Regarding their
professional experience, 57.8% had been in

service for 16 years or more, while 42.2% had

15 years or less. In terms of position, most were
classified under Teacher I-111 (81.9%), with 14.2%
being Master Teachers I-1l, and 3.8% serving as
SPED Teachers I-lll.

2. Levels of competence among teachers in
inclusive classrooms within the Schools

2.1 In terms of Motivation

Teachers in inclusive classrooms exhibited
strong motivation, particularly in fostering respect
for all students and aligning with the mission and
vision of their schools. Younger teachers (40 years
and below) were notably motivated by factors such
as parental support, the expectation of promotions,
and a belief in the positive impact of inclusive
education. Older teachers (41 years and above)
derived motivation from their professional
expertise, ongoing professional development
opportunities, and adequate resources. ACross
both age groups, motivation was consistently high.
When analyzing motivation based on sex, both
male and female teachers displayed very high
levels of motivation, although slight differences
were observed, with females showing slightly
higher overall motivation. The study found no
significant  differences in motivation when
classified by age, sex, or length of service.
However, differences emerged when motivation
was examined based on position, with higher
positions such as Master Teachers displaying
greater motivation compared to those in lower
positions.

2.2. Interms of Self-Efficacy

Teachers showed high self-efficacy in
various aspects of inclusive teaching, including
managing student behavior, collaborating with
colleagues, and addressing the needs of diverse
learners. Both younger and older teachers
demonstrated strong confidence in their abilities,
with only slight variations based on age. Self-
efficacy was similarly high among both male and
female teachers, although male teachers showed
slightly higher confidence in certain areas, such as
behavior management and collaboration.

P —ISSN 2651 - 7701 | E—-ISSN 2651 — 771X | www.ioer-imrj.com
CANOSO, M.J.P., Teachers’ Motivation, Self — Efficacy, and Competence in Teaching in an Inclusive Classroom,
pp. 195 - 201

197


http://www.ioer-imrj.com/

I0ER INTERNATIONAL MULTIDISCIPLINARY RESEARCH JOURNAL, VOL. 6, NO. 4, DEC., 2024

Length of service did not significantly impact
self-efficacy, indicating that both newer and more
experienced teachers felt equally competent in
inclusive settings. However, self-efficacy varied
significantly based on position, with Master
Teachers and those in higher positions reporting
higher levels of self-efficacy compared to their
peers in lower positions.

In the study of Arboiz (2024) shows that
teachers with high self-efficacy are more confident
in managing diverse classrooms and using
inclusive strategies. Kamran (2023) suggests that
improving self-efficacy bridges the gap between
attitudes and effective implementation.

2.3 In terms of competence

Teachers generally exhibited high
competence in inclusive teaching practices, with
strong capabilities in adapting lessons, utilizing
culturally responsive teaching practices, and
developing Individualized Education Plans (IEPs)
for students with diverse needs. Competence was
consistent across different age groups, sexes, and
lengths of service, indicating that these
demographic factors did not significantly influence
a teacher’s ability to perform effectively in inclusive
classrooms.

However, competence levels varied
significantly based on position. Teachers in higher
positions, such as Master Teachers, demonstrated
greater competence compared to those in lower
positions. This suggests that experience and role
within the school contribute to a teacher’s ability to
effectively manage inclusive classrooms.

Likewise, Continuous professional
development is vital for building teacher capacity.
Brussino (2021) highlights the role of tailored
training programs in preparing teachers for
inclusion. Sirem (2023) identifies contextual
factors such as gender and qualifications as
influencing readiness for inclusion, while
Makhambetova (2023) proposes a model for
building professional competencies.

On the other hand, Policies like RA 7277 and
DepEd Order 72, s. 2009, promote inclusive
education in the Philippines. Sulio (2022) stresses
that  successful implementation requires

comprehensive teacher training and adequate
resources to support inclusive practices.

3. Relationships between Motivation, Self-
Efficacy, and Competence
The study found strong, positive

correlations between teachers' motivation, self-
efficacy, and competence in inclusive
classrooms. Specifically, teachers who were
more motivated also tended to have higher self-
efficacy and greater competence in inclusive
teaching practices. The correlation between
motivation and self-efficacy was particularly
strong, indicating that motivated teachers are
likely to feel more confident in their abilities to
manage diverse classrooms. Similarly, a strong
relationship was observed between self-
efficacy and competence, suggesting that
teachers who believe in their abilities are more
likely to perform effectively in inclusive
educational settings.

CONCLUSIONS

Based on the findings of the study, the
following conclusions are drawn:

1. Teachers’ motivation, self-efficacy, and
competence in inclusive classrooms are
generally high, but significant variations are
influenced by their professional position
rather than age, sex, or length of service.

2. Teachers in higher positions, such as
Master Teachers, demonstrate greater
motivation, self-efficacy, and competence
compared to those in lower positions,
indicating that experience and role within
the school significantly impact these
attributes.

3. There are no significant differences in
motivation, self-efficacy, or competence
when classified by age, sex, or length of
service, suggesting that these factors do
not majorly influence teachers’
effectiveness in inclusive classrooms.

4. Teachers' motivation and self-efficacy are
not significantly influenced by their
educational attainment, suggesting that
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other factors like experience and
professional development play a more
crucial role.

5. There is a strong positive correlation
between teachers' motivation, self-efficacy,
and competence, indicating that motivated
teachers are likely to be more confident
and competent in their roles.

6. High levels of self-efficacy among teachers
are closely linked to their competence in
inclusive teaching, suggesting that self-
belief is a key predictor of effective
teaching practices.

7. Differences in motivation and competence
across various teaching positions indicate
a need for tailored professional
development and support strategies,
particularly for those in lower teaching
positions.

8. The consistent competence across
different demographic groups highlights
the importance of ongoing professional
development in maintaining high standards
of teaching in inclusive classrooms.

9. Factors such as school culture, leadership,
and support are likely more influential in
shaping teachers’ motivation and
competence than their demographic
characteristics.

10. Teachers are generally committed to
fostering inclusive education, but specific
areas such as behavior management and
collaboration with colleagues could benefit
from additional support.

Implications

Based on the findings and analysis of the

study, the following are implied:

1. Continuous professional development is
crucial for enhancing teachers' competence
and confidence in inclusive classrooms,
particularly for those in lower teaching
positions.

. Schools should develop tailored interventions
and support mechanisms based on the
specific needs of teachers in different

. Reqular
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positions to ensure equitable motivation
and competence.

. School leaders play a critical role in fostering

a positive school culture that supports
teachers' motivation and competence in
inclusive teaching.

. Enhancing teachers’ self-efficacy should be a

key focus in professional development
programs, as it is strongly linked to their
competence in inclusive classrooms.

. Teachers in higher positions, such as Master

Teachers, may require advanced training that
aligns with their role in mentoring and leading
inclusive  practices within the school.
Professional  development  opportunities
should be inclusive and accessible to all
teachers, regardless of their demographic
background, to ensure consistent teaching
quality. Schools should allocate resources
effectively to support teachers in lower
positions, providing them with the tools and
training necessary to enhance their motivation
and competence.

. Encouraging collaboration and peer support

among teachers can help enhance self-
efficacy and competence, particularly in
managing diverse classrooms.

. Developing a school culture that values and

supports inclusive education can lead to
higher motivation and competence among
teachers.

monitoring and evaluation of
teachers’ motivation, self-efficacy, and
competence can help identify areas needing
improvement and inform targeted
interventions.

RECOMMENDATIONS

Based on the conclusions of the study, the

following are recommended:

1.

Schools  should implement targeted
professional development programs that
focus on enhancing teachers' self-efficacy,
particularly for those in lower positions.

Develop and strengthen leadership training
programs for school leaders to help them
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foster a positive and supportive school
culture that enhances teachers’ motivation
and competence.

3. Create role-specific interventions and
support mechanisms tailored to the unique
needs of teachers in different positions to
boost their motivation and effectiveness.

4. Encourage collaborative learning and peer
support among teachers to share best
practices and enhance self-efficacy in
managing diverse classrooms.

5. Ensure that all teachers, especially those in
lower positions, have access to the
necessary resources and tools to effectively
manage inclusive classrooms.

6. Incorporate training modules on inclusive
education in all professional development
programs to ensure that teachers are well-
equipped to handle diverse classroom
needs.

7. Regularly monitor teacher well-being and
motivation to identify potential issues early
and provide appropriate support to maintain
high levels of self-efficacy and competence.

8. Encourage teachers to pursue ongoing
education and advanced qualifications, with
support from the school, to further enhance
their competence in inclusive teaching.

9. Establish mentorship programs where
experienced teachers, particularly those in
higher positions, can guide and support less
experienced colleagues in developing their
skills.

10. Regularly evaluate the effectiveness of
professional development and support
strategies, adapting them based on
feedback and changing needs within the
school environment.
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