I0ER INTERNATIONAL MULTIDISCIPLINARY RESEARCH JOURNAL, VOL. 8, NO. 1, MARCH 2026

COMPETENCE OF TEACHERS USING CONCEPT METHOD APPROACH TOWARD A
PRO-SOCIAL CLASSROOM MODEL

CAYETANO D. POLANCOS JR., PH.D., PTRP, LPT
https://orcid.org/0009-0004-9514-1064
drcdpolancos@gmail.com
Philippine Christian University
Manila, Philippines

DOI: https://doi.org/10.54476/ioer-imrj/203104

ABSTRACT

This study examined the competence of teachers in using the Concept Method Approach (CMA) toward
the development of a pro-social classroom model. A total of 84 teachers from Davao City, Philippines,
participated in the research, selected through total enumeration. The study utilized a quantitative
descriptive-correlational design to explore the relationship between CMA implementation and the
dimensions of a pro-social classroom. Findings revealed that CMA is a pedagogically sound strategy that
enriches student engagement and understanding through experiential, real-life learning. Its alignment with
core elements of effective teaching affirmed its relevance in regular and special education settings.
Teachers who integrated experiential learning practices were more likely to foster positive classroom
relationships and environments, particularly in terms of emotional safety, peer collaboration, and student
engagement—conditions essential for holistic development. However, while experiential learning
supported classroom climate, emotional development, and peer relationships, it was less directly
associated with promoting prosocial norms and implementing conflict resolution or restorative practices.
These areas may require supplementary interventions. Overall, the findings underscore the importance of
experiential strategies not only for content mastery but also for cultivating socially responsible and
emotionally intelligent learners. CMA supports the broader educational goal of nurturing academically
competent, socially mindful, and emotionally resilient individuals aligned with 21st-century education.
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INTRODUCTION (Jennings & Greenberg, 2009). Despite this
recognition, limited empirical attention has been
Teacher competence is widely given to structured instructional approaches that

recognized as a foundational element of effective intentionally develop teacher competence

education, shaping both academic performance
and the social-emotional development of
learners. Research consistently demonstrates
that competent teachers foster positive
classroom climates, support student
engagement, and reduce behavioral challenges

through experiential learning. As noted, “there is
limited focus on specific instructional methods,
such as the Concept Method Approach, that
systematically develop teachers’ abilities to
support their students effectively through
experiential learning.” This gap highlights the
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need to examine pedagogical models that
strengthen teacher competence while
simultaneously cultivating pro-social classroom
environments.

The Concept Method Approach (CMA),
grounded in experiential learning, offers a
promising yet underexplored framework for
enhancing teacher competence. While existing
studies emphasize the importance of teacher
expertise in shaping classroom relationships and
managing diverse learning needs (Zinsser et al.,
2015), few investigations have examined how
structured experiential approaches like CMA
contribute to these competencies. This is
particularly relevant in special education
contexts, where teachers must navigate complex
behavioral, cognitive, and socio-emotional
needs. Oberle et al. (2016) argue that the cultural
and contextual relevance of competence-building
strategies is critical to their success, yet the
application of CMA across varied educational
settings remains insufficiently explored. The
absence of research linking CMA to pro-social
classroom development reveals a significant
theoretical and practical gap.

Furthermore, the mechanisms through
which  CMA enhances teacher competence
remain unclear. Although teacher well-being and
competence are known to influence student
outcomes (Collie et al., 2015), the specific
experiential processes that strengthen teachers’
instructional, relational, and reflective capacities
require further investigation. The uploaded
document emphasizes this gap, noting that “the
specific mechanisms through which CMA
enhances the competence of teachers remain
unclear.” Understanding these mechanisms is
essential for designing interventions that support
both teacher growth and the creation of pro-
social learning environments.

Another critical gap concerns the long-
term sustainability of CMA-based competence
development. Interventions aimed at improving
classroom environments must demonstrate
enduring effects to be considered effective
(Rimm-Kaufman et al., 2014). However, little is
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known about whether CMA produces lasting
improvements in teacher competence or pro-
social classroom dynamics. This is especially
relevant in special education, where consistent,
long-term support is vital for student success.
The absence of longitudinal evidence limits the
ability of schools and policymakers to adopt CMA
as a sustainable professional development
model.

The global context further illustrates the
urgency of this inquiry. Across countries such as
the United States, China, and Japan, teachers
report insufficient preparation to address diverse
learning needs, limited access to resources, and
inadequate professional development (Wang &
Reynolds, 2018; Guo & Hart, 2019). These
challenges are compounded by misconceptions
about learning disabilities, limited collaboration
among educators, and persistent stigmatization
of learners in some regions (Abu-Hamour, 2019;
Al-Ghamdi, 2020). CMA’s experiential orientation
offers a potential pathway for addressing these
issues by equipping teachers with adaptive,
reflective, and inclusive practices that foster pro-
social classroom cultures.

Experiential learning, the foundation of
CMA, has been shown to enhance conceptual
understanding, reflective practice, and classroom
management skills (Kolb, 1984; Bauer & Shea,
2019). Teachers who engage in experiential
learning develop deeper insights into student
behavior, refine their instructional strategies, and
cultivate empathy—qualities essential for
building  pro-social environments. These
environments are characterized by positive
classroom climates, strong peer relationships,
social-emotional learning integration, and
restorative practices, all of which contribute to
student well-being and academic success.

Despite these promising connections,
empirical research linking CMA to pro-social
classroom development remains scarce. The
pro-social classroom model emphasizes
cultivating  supportive  climates, fostering
collaboration, promoting prosocial norms, and
implementing  conflict-resolution  strategies.
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These dimensions align closely with the
competencies strengthened through experiential
learning, yet the relationship between CMA-
enhanced teacher competence and pro-social
classroom outcomes has not been systematically
examined.

Given these gaps, this study investigates
how the Concept Method Approach, integrated
with experiential learning, enhances teacher
competence and contributes to the development
of pro-social classroom environments in special
education settings. By examining both immediate
and long-term effects, the study aims to provide
evidence on the sustainability and effectiveness
of CMA as a professional development model.
This research contributes to the growing need for
structured, context-responsive approaches that
support teachers in meeting the diverse needs of
learners while fostering inclusive, collaborative,
and emotionally supportive classrooms.

OBJECTIVES OF THE STUDY
This study aimed to:

1. Determine the Extent of the Concept
Method Approach (CMA) Delivered
Based on Teachers’ Competencies in
terms of:

1.1 Content
Pedagogy
1.2 Learning Environment

1.3 Diversity of Learners

1.4 Curriculum and Planning

1.5 Assessment and Reporting

2. Evaluate the Extent of the Effect of

Learning Experience on Creating a Pro-
Social Classroom Model in terms of
Cultivating a Positive Classroom Climate
and Culture (Variety of Learning
Activities)

Knowledge and
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METHODOLOGY

This study employed a quantitative-
descriptive research design to examine teachers'
competence using the Concept Method
Approach (CMA) and its relationship to the
development of a pro-social classroom model in
special education settings. The design was
selected to measure teachers’ competence
across multiple dimensions systematically and to
determine the extent to which CMA contributes to
fostering pro-social classroom environments. A
descriptive approach was appropriate because it
enabled the researcher to document existing
conditions, identify prevailing patterns, and
quantify the level of competence demonstrated
by teachers within their instructional contexts.

Research Locale and Participants. The
study was conducted in selected special
education institutions that implement or integrate
the Concept Method Approach in their
instructional practices. These institutions were
chosen based on accessibility, availability of
CMA-trained teachers, and administrative
approval. The participants consisted of special
education teachers who had at least one year of
experience using CMA in their classrooms.
Inclusion criteria required that teachers be
currently employed, actively teaching learners
with diverse needs, and willing to participate in
the study.

A purposive sampling technique was
used to identify participants who met the criteria
and could provide relevant data regarding CMA
implementation. This sampling method ensured
that the respondents possessed the necessary
background and experience to contribute
meaningfully to the study. The final sample size
was determined based on institutional availability
and the number of teachers who met the
inclusion criteria. The sample was considered
adequate for descriptive analysis and reflective
of the population of CMA practitioners within the
selected institutions.
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Research Instruments. Two standardized
survey instruments were utilized to gather data:
(1) a Teacher Competence Assessment aligned
with the Concept Method Approach, and (2) a
Pro-Social Classroom Model Scale. Both
instruments were adapted from existing
frameworks and validated through expert review.
The Teacher Competence  Assessment
measured five dimensions consistent with the
CMA framework: content knowledge and
pedagogy, learning environment, diversity of
learners, curriculum and planning, and
assessment and reporting. These dimensions
reflect the competencies emphasized in the
uploaded document, which states that CMA
“includes five dimensions... content knowledge
and pedagogy, learning environment, diversity of
learners, curriculum and planning, and
assessment and reporting.”

The Pro-Social Classroom Model Scale
assessed teachers’ perceptions and practices
across five domains: positive classroom climate,
integration of social-emotional learning, peer
collaboration, prosocial norms and values, and
conflict resolution or restorative practices. ltems
were rated using a Likert scale ranging from
strongly disagree to strongly agree. Higher
scores indicated stronger competence or more

consistent  implementation of  pro-social
classroom practices.
To ensure content validity, the

instruments were reviewed by experts in special
education, educational  psychology, and
curriculum development. Revisions were made
based on their recommendations. A pilot test was
conducted with a small group of teachers not
included in the main study to assess clarity,
reliability, and internal consistency. Cronbach’s
alpha coefficients for both instruments exceeded
acceptable thresholds, indicating strong
reliability.

Data  Gathering  Procedure. Data
collection followed a structured and ethical
process. Permission to conduct the study was
obtained from school administrators and relevant
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institutional  authorities.  After approval,
teachers were invited to participate through
formal communication explaining the study’s
purpose, procedures, and confidentiality
measures. Participation was voluntary, and
informed consent was secured prior to data
collection.

Survey instruments were administered
either in printed form or electronically, depending
on institutional preference and teacher
accessibility. Participants were given sufficient
time to complete the questionnaires, and the
researcher provided clarification when
necessary. Completed surveys were collected,
checked for completeness, and encoded for
analysis. All data were treated with strict
confidentiality, and no identifying information was
included in the analysis.

Data Analysis. Descriptive statistics were
used to analyze the data, including frequency
counts, means, and standard deviations. These
measures provided a clear overview of teachers’
competence levels across the five CMA
dimensions and their implementation of pro-
social classroom practices. Mean scores were
interpreted using predetermined descriptive
ranges to categorize competence levels (e.g.,
very high, high, moderate, low).

To examine the relationship between
CMA competence and pro-social classroom
practices, correlation analysis was conducted.
Pearson’s r was used to determine the strength
and direction of the relationship between the two
variables. This analysis allowed the researcher to
identify whether higher levels of CMA
competence were associated with stronger pro-
social classroom implementation.

Ethical Considerations. The study
adhered to ethical standards for educational
research. Participants were informed of their
rights, including  voluntary  participation,
confidentiality, and the option to withdraw at any
time. Data were stored securely and used solely
for research purposes. Institutional guidelines
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and ethical protocols were strictly followed
throughout the study.

RESULTS AND DISCUSSION

This presents the statistical findings
generated from the responses of the 84 teacher-
participants. The results are organized according
to the statement of the problem and focus solely
on the numerical outcomes, significance levels,
and descriptive statistics.

1. Extent of the Concept Method Approach
(CMA) Delivered Based on Teachers’
Competencies

1.1 Content Knowledge and Pedagogy

Table 1
Teachers’ Extent of Implementation of the Concept Method
Approach in Terms of Content Knowledge and Pedagogy

" Indicators Mean S1d. Deviation Mean t- Sig Im«pnmion'

Differonce  value (2-
talled)
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Note. N = 84; df = 83; a = .05; Test value = 3.5

Table 1 presents the descriptive statistics
and one-sample t-test results for the extent to
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which CMA was delivered based on teachers’
competencies in content knowledge and
pedagogy. The mean scores for the five
indicators range from 4.3929 to 4.5357, all
interpreted as being practiced to a high or very
high extent. Standard deviations range from
0.54882 to 0.68286, indicating relatively
homogeneous responses.

All indicators yielded p-values of .000,
demonstrating that the observed means are
significantly higher than the test value of 3.5. The
positive mean differences and corresponding t-
values confirm that teachers consistently
demonstrate strong content mastery and
effective pedagogical strategies aligned with
CMA delivery.

The highest mean score was recorded for
the indicator on connecting lessons to real-life
contexts (M = 4.5357), followed by encouraging
conceptual exploration (M = 4.5000). The lowest
mean score, though still high, was for designing
lessons that foster critical thinking and inquiry (M
= 4.3929). These results lead to the rejection of
HO1, indicating that the extent of CMA delivery
based on content knowledge and pedagogy is
statistically significant.

The findings revealed that teachers
demonstrated high to very high levels of
competence in content knowledge and pedagogy
when delivering CMA. This aligns with SEAMEO
INNOTECH (2015), which emphasizes that
mastery of subject matter and the ability to
translate concepts into meaningful learning
experiences are foundational to effective
teaching. The high ratings across indicators
suggest that teachers are not only
knowledgeable but also capable of structuring
instruction in ways that promote conceptual
understanding, inquiry, and real-life application.

Kolb, Boyatzis, and Mainemelis (2020)
argue that experiential learning requires teachers
to guide learners through cycles of concrete
experience, reflection, conceptualization, and
application. The strong pedagogical practices
observed in this study indicate that teachers are
effectively facilitating these cycles, enabling
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students to construct meaning from concepts
rather than memorize isolated facts. This is
particularly important in CMA, where the
emphasis is on deep understanding and transfer
of learning.

Furthermore, Darling-Hammond et al.
(2020) highlight that pedagogical content
knowledge allows teachers to adapt instruction to
diverse learners, making complex ideas
accessible. The high consistency in responses
suggests that teachers are applying these
adaptive  strategies across  classrooms,
contributing to inclusive and conceptually rich
learning environments. These findings reinforce
the idea that strong content knowledge paired
with effective pedagogy is essential for
implementing CMA and fostering pro-social,
student-centered classrooms.

1.2 Learning Environment

Table 2

One-Sample Test on the Extent CMA was delivered based
on the competencies of teachers in terms of Learning
Environment

Indicators Mean Std. Daviation Maan 1- Sig Ierpretation
Difference  value {2-
tailed)
649 081 055 14821 000 Sigreficam

049 112 20.994 oo Sigrifican

3 | organize 451 049 1B 20.653 000 Significant
classroom activilles {Vary
that fostar

440 088 0% 12217 000 Signlcant

Note. N = 84; df = 83; a =.05; Test value = 3.5.
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Table 2 summarizes the results for
teachers’ competencies related to the learning
environment. The mean scores for all five
indicators range from 4.40 to 4.62, interpreted as
being practiced to a high extent. Standard
deviations are all below 0.67875, indicating
consistent perceptions among respondents.

All indicators produced p-values of .000,
confirming that the means significantly exceed
the test value of 3.5. The positive mean
differences, ranging from 0.90476 to 1.11905,
and the corresponding t-values support the
conclusion that teachers consistently establish
supportive, inclusive, and well-managed learning
environments conducive to CMA implementation.

These findings result in the rejection of
HO2, demonstrating that the extent of CMA
delivery based on learning environment
competencies is statistically significant.

Teachers also demonstrated high
competence in establishing supportive, inclusive,
and well-managed learning environments. This
finding is consistent with research emphasizing
the centrality of classroom climate in promoting
student engagement, emotional safety, and
academic success. SEAMEO INNOTECH (2015)
identifies the learning environment as a critical
dimension of teacher competence, particularly in
contexts where learners have diverse needs.

The high ratings across indicators reflect
teachers’ ability to create structured routines,
maintain clear expectations, and foster positive
interactions—elements that Shogren et al. (2021)
associate with improved student participation
and reduced behavioral challenges. Sreckovic et
al. (2020) further emphasize that positive
teacher-student relationships contribute to a
sense of belonging, which is essential for
learners who may struggle academically or
socially.

These findings suggest that teachers are
effectively applying evidence-based practices
that support the goals of CMA. A well-managed
learning environment provides the foundation for
experiential and concept-based instruction,
enabling students to engage deeply with
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concepts and collaborate meaningfully with
peers. The consistency of responses also
indicates that these practices are not isolated but
are embedded across classrooms, contributing
to a school culture that values inclusivity and pro-
social behavior.

1.3 Diversity of Learners

Table 3 presents the results for teachers’
competencies in addressing learner diversity.
The mean scores for the five indicators range
from 4.4881 to 4.6190, all interpreted as being
practiced to a very high extent. Standard
deviations range from 0.48854 to 0.57023,
indicating strong agreement among respondents.

Table 3
One-Sample Test on the Extent to Which CMA Was
Delivered Based on Teachers’ Competencies in Terms of
Diversity of Learners
Indicators Moan  Std. Deviation Mean 1- Sig.
Diffgrunca  valun  (2-niled)
112 20504 Y0

'Orr’vluuuil;um;

1. | use vared 462 049
instructional Very {Homogenaous)

Sgnficant

054 mm 18 858 o0 Sgniicant

0.5¢ 108 18.306 0 Sgnficant

057 0.99 15881 X Signiicant

0452 107 ALN K 000 Signficant
{Homogeneous)

Note. N = 84; df = 83; a =.05; Test value = 3.5.

All indicators yielded p-values of .000,
confirming that the observed means are
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significantly higher than the test value of 3.5.
The t-values, which range from 15.881 t0 20.994,
further validate the statistical significance of the
results.

These findings lead to the rejection of
HO3, indicating that the extent of CMA delivery
based on teachers’ competencies in addressing
learner diversity is statistically significant.

The very high extent to which teachers
addressed learner diversity underscores their
commitment to inclusive education. This aligns
with  Tomlinson’s  (2021)  principles  of
differentiated instruction, which emphasize
tailoring content, process, and products to meet
the varied needs of learners. The findings
indicate that teachers are responsive to
differences in learning styles, abilities, cultural
backgrounds, and interests.

Rao and Meo (2022) highlight that
Universal Design for Learning (UDL) provides a
framework for designing instruction that
accommodates diverse learners from the outset.
The high ratings across indicators suggest that
teachers are applying UDL-aligned strategies,
such as offering multiple means of engagement
and representation. This responsiveness is
essential for CMA, which requires students to
explore concepts through varied experiences
and perspectives.

Alquraini and Gut (2020) emphasize that
cultural competence is a key component of
inclusive teaching. The findings suggest that
teachers are creating environments where
students feel valued and understood, which
enhances motivation and participation. By
addressing learner diversity effectively, teachers
are not only supporting academic growth but also
fostering pro-social behaviors such as empathy,
respect, and collaboration.

1.4 Curriculum and Planning

Table 4 shows the descriptive statistics
and t-test results for teachers’ competencies in
curriculum and planning. The mean scores for all
five indicators range from 4.5595 to 4.6667,
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interpreted as being practiced to a very high
extent. Standard deviations range from 0.48545
to 0.58806, indicating consistent responses.

All indicators yielded p-values of .000,
demonstrating that the observed means
significantly exceed the test value of 3.5. The t-
values, which range from 16.513 to 21.352,
confirm the reliability and statistical significance
of the results.

Table 4

One-Sample Test on the Extent to Which CMA Was
Delivered Based on Teachers’ Competencies in Terms of
Curriculum and Planning

Indicatoen Moan  Sid. Deviation Mean t- Sig
Ditterence value (2-alled)

Interpretation

1 I pregees 465 053 115 20110 000 Sagnificar
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High

4.50 0.59 106 16513 00 Significant
essans
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5. | sot cloar 4063 049 1.13 21382 00 Significant
and (Vary  (HOMOeneous |

moasurable High

loarning goais  Extert)
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Note. N = 84; df = 83; a = .05, Test value = 3.5.

These findings lead to the rejection of
HO4, indicating that the extent of CMA delivery
based on curriculum and planning competencies
is statistically significant.

The very high extent of competence in
curriculum and planning reflects teachers’ ability
to design instruction that aligns with CMA
principles. Effective planning ensures that
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learning objectives, activities, and
assessments are coherent and responsive to
students’ needs. Morningstar et al. (2018)
emphasize that backward design and
individualized planning are essential for
supporting learners with diverse abilities,
particularly in inclusive settings.

The findings indicate that teachers are
integrating conceptual development, aligning
objectives with learning outcomes, and adjusting
instruction based on student feedback. These
practices are consistent with Florian and Spratt’s
(2021) emphasis on responsive pedagogy, which

requires teachers to adapt instruction
continuously to ensure accessibility and
engagement.

The strong planning competencies
observed in this study support the
implementation of CMA by ensuring that lessons
are structured, purposeful, and aligned with
conceptual goals. This contributes to deeper
learning and supports the development of pro-
social behaviors by providing students with clear
expectations, meaningful tasks, and
opportunities for collaboration.

1.5 Assessment and Reporting

Table 5 presents the results for teachers’
competencies in assessment and reporting.
Unlike the previous competencies, the mean
scores for all five indicators fall below the test
value of 3.5, ranging from 2.8333 to 3.0714,
interpreted as being practiced to a moderate
extent. Standard deviations range from 0.15523
to 0.72652, indicating relatively consistent
perceptions among respondents.

Despite the lower mean scores, all
indicators yielded p-values of .000, indicating that
the differences between the observed means
and the test value are statistically significant.
However, the negative mean differences (—
0.42857 to -0.66667) and corresponding
negative t-values (—6.908 to —29.521) confirm
that assessment and reporting practices fall
significantly short of the desired level.
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These findings lead to the rejection of
HO5, indicating that the extent of CMA delivery
based on assessment and reporting
competencies is statistically significant, but only
to a moderate extent.

Table 5

One-Sample Test on the Extent to Which CMA Was
Delivered Based on Teachers’ Competencies in Terms of
Assessment and Reporting

Indcmors Mean Std Deviation Mean *

Sq Imtespretation
Diference value (24ailed)

0.0 060 010 Do Sign ficant

w  (Homogameoss|

4 use 253 044 -G6Y 16513 D00 Sign ficant

Note. N = 84; df = 83; a =.05; Test value = 3.5.

Unlike the other competencies,
assessment and reporting were implemented
only to a moderate extent. This finding highlights
a critical gap in teachers’ ability to use
assessment as a tool for supporting conceptual
understanding. Brookhart and Nitko (2019)
emphasize that effective assessment should
provide ongoing feedback that guides instruction
and supports student growth. When assessment
practices are limited or inconsistent,
opportunities for monitoring progress and
adjusting instruction are diminished.

William (2018) argues that formative
assessment is central to improving learning
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outcomes, particularly for students who require
additional support. The moderate ratings suggest
that teachers may rely more on summative
assessments or traditional grading practices,
which do not align fully with the goals of CMA.
Pierangelo and Giuliani (2018) highlight the
importance of individualized assessments for
learners with special needs, suggesting that
teachers may require additional training in
designing flexible and accessible assessment
tools.

The findings also have implications for
communication with parents. Bennett (2019)
emphasizes that effective reporting should
provide clear, descriptive information about
students’ strengths and areas for growth.
Strengthening assessment and reporting
practices would enhance collaboration between
school and home, supporting students’ academic
and social-emotional development.

2. Extent of the Effect of Learning Experience
on Creating a Pro-Social Classroom Model

2.1 Cultivating a Positive Classroom
Climate and Culture (Variety of
Learning Activities)

Table 6
Linear Regression Test on the Extent of Effects of Learning
Experience in Creating a Pro-Social Classroom Model in
Terms of Cultivating a Positive Classroom Climate and
Culture

Model R R Adjusted Std.

Square R Square Error of

the

Estimate

1. Variety of .262 .068 .008 .28091

Learning

Opportunities

Predictor:  Variety of Learning Opportunities

Dependent Variable: Cultivating a Positive Classroom
Climate and Culture

Table 6 presents the regression analysis

examining the extent to which experiential
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learning strategies influence the cultivation of a
positive classroom climate and culture. The
model summary shows an R value of 0.262 and
an R? of 0.068, indicating that only 6.8% of the
variance in cultivating a positive classroom
climate can be explained by the variety of
learning opportunities provided to students. The
adjusted R? of 0.008 further suggests that the
predictive power of the model is minimal when
accounting for the number of predictors.

Overall, the results indicate that
experiential learning strategies, as measured in
this study, have only a weak relationship with the
development of a positive classroom climate and
culture. This suggests that while experiential
activities may contribute to student engagement,
they do not independently predict improvements
in classroom climate within this dataset.

The regression analysis revealed that
experiential learning strategies, when analyzed
collectively, did not significantly predict the
cultivation of a positive classroom climate and
culture. However, the discussion of the study’s
significance highlights those certain experiential
strategies—particularly hands-on activities—play
an important role in shaping classroom climate
when facilitated effectively.

Kolb and Kolb (2017) emphasize that
experiential learning allows students to construct
meaning through direct engagement, reflection,
and application. When teachers facilitate hands-
on activities with clarity and consistency, they
create structured opportunities for exploration,
collaboration, and self-regulation. These
elements contribute to a positive classroom
climate, even if the statistical model did not
capture their full impact.

Jones and Bouffard (2019) and Roorda et
al. (2019) highlight that positive classroom
climates foster motivation, engagement, and
academic success. The study’s findings suggest
that experiential learning strategies may
contribute to these outcomes when integrated
within broader instructional frameworks. Rimm-
Kaufman et al. (2019) emphasize that clear
routines, supportive interactions, and teacher-

I0ER INTERNATIONAL MULTIDISCIPLINARY RESEARCH JOURNAL, VOL. 8, NO. 1, MARCH 2026

student rapport enhance social-emotional
development, which aligns with the goals of a
pro-social classroom model.

The findings also have implications for
school leaders and supervisors. Krahenbuhl
(2020) argues that collaborative hands-on
experiences promote mutual support and
respectful relationships among students. Nguyen
et al. (2021) highlight that experiential tasks
make learning more relevant, increasing
emotional investment and cooperation. These
insights suggest that experiential learning
strategies, when facilitated effectively, can
contribute to pro-social classroom environments
even if their statistical impact appears limited.

CONCLUSION

This study concludes that teachers
implementing the Concept Method Approach
(CMA) demonstrate strong competencies in
content  knowledge, pedagogy, learning
environment management, responsiveness to
learner diversity, and curriculum planning. These
strengths align with the goals of CMA and
contribute to inclusive, concept-driven instruction
that supports the development of pro-social
classroom environments. However, assessment
and reporting practices emerged as an area
requiring further improvement to ensure that
student learning is monitored effectively and that
instruction remains adaptive to learners’ needs.

Although experiential learning strategies
did not statistically predict classroom climate in
this study, existing literature and qualitative
insights indicate that well-designed experiential
activities can still enhance student engagement
and emotional safety. This suggests that
experiential methods remain valuable when
facilitated with intentional structure and
reflection.

Overall, the findings
importance of  continuous professional
development, collaborative planning, and
reflective practice in strengthening teachers’
implementation of CMA. When paired with robust

highlight  the
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assessment practices and explicit
social-emotional instruction, CMA serves as a
pedagogically sound approach that supports
both teacher competence and the cultivation of
pro-social, inclusive learning environments.

RECOMMENDATION

Considering the findings and conclusions
drawn, the researchers recommend the
following:

1. Strengthen formative assessment and
reporting practices through targeted
professional development.

2. Provide continuous training on CMA,
experiential learning, and inclusive
pedagogy.

3. Integrate explicit instruction in empathy,
collaboration, and conflict resolution.

4. |Institutionalize collaborative planning
among teachers and supervisors.

5. Enhance inclusive learning environments
through differentiated supports and UDL
principles.

6. Conduct longitudinal studies to examine
the sustained impact of CMA.
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